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 One of the major debates regarding studying abroad concerns criticism that it 
lacks measurable and demonstrable learning outcomes and is usually viewed as less 
rigorous than other university courses (McKeown 2009).  As one  Western Kentucky 
University (WKU) faculty member  noted  when responding  to the Faculty Attitudes 
Survey deployed for this project, all too often “too many study abroad experiences [are] 
little more than glorified fieldtrips.....” (Anonymous WKU Faculty Member, 2009, 
Appendix IV).  While this may be the case, upon their return to the United States, 
students often say their study abroad experience proved life changing. 
 The primary purpose of this study is to analyze students’ acquisition of 
geographic knowledge as a result of their engagement in a study abroad course regardless 
of their major academic discipline, with a secondary objective of creating baseline data 
for future research on the effects of study abroad for students at WKU.  The analysis 
summarizes what geographic literacy (geo-literacy) is and how it relates to study abroad.  
The research also presents trends about education abroad on a national, state, and 
university level.  Additionally, general attitudes about study abroad from University 
Experience (generally first-year) students at WKU are discussed.  Also analyzed is the 
geographic knowledge gained by students, using the National Geography Standards of 




cultural assessment tool called the Global Competence Aptitude Assessment – Young 
Adult version (GCAA-YA). 
 Throughout the study, students showed signs of being geographically informed 
measured against the National Geography Standards of 1994; however, as illustrated by 
the GCAA-YA, both students who had studied abroad and those who had not, scored in 
the underdeveloped or developing range of global competence (with students who had 
studied abroad scoring higher in all components of the assessment). Students who 
participated in various research projects for this thesis had completed their education 
abroad course within 12 months or less before participating in any of the research.   
 It is generally accepted that study abroad can improve students’ geo-literacy.  
Concrete evidence of immediate improvement in geographic literacy was not obtained 
from this research, suggesting that the short-term implications of a study abroad 
experience could not be precisely articulated by the students or captured by the 
researcher. Further, the research suggests that improvements are only marginal and 
cannot really be measured successfully until many years after students’ graduation.  What 
was discovered is that students who studied abroad, almost without exception, exhibited 
that their minds were opened to the world around them and that a desire for further 
learning was clear.  The results suggest  that further research on the effects of education 





Chapter 1: Introduction 
 Olduvai (or Oldupai) Gorge is known as “The Cradle of Humankind” and sits in 
the East African Rift Valley in Tanzania. Some of the earliest evidence of humans was 
found in this location in the 1950s and it has since been widely associated with human 
origins.  During Western Kentucky University’s (WKU) Winter Term of 2005/2006, I 
participated in a three week, faculty-led study abroad course that surveyed the geography 
of Tanzania, and Olduvai was one of our stops.  As I gazed out into the gorge sipping on 
a glass Pepsi bottle that I would have to return once finished to the gift shop, I dealt with 
coming to terms with the possibility that humans originated from this location, how we 
spread throughout the earth, and how the country where I was born created a drink that 
somehow made it to the gorge.  It was a full-circle moment that led me to think about 
how I could easily have been born in a Massai village in Tanzania, a Catholic family in 
Dublin, Ireland, a Jewish family in Jerusalem, Israel, or a Muslim family in Sarajevo, 
Bosnia, among countless scenarios, but I was not. I was born in the Commonwealth of 
Kentucky in the United States of America.  What I realized during that study abroad 
experience and other similar courses is that, at the core, people are the same despite 
where they are located.  Our differences in location, religion, government, language, 
education, traditions, customs, etc., (in other words, our cultural geographies) simply 
influence how we navigate our way through life. Despite these cultural differences, we 
are more globally interconnected today than at any time in human history.  
 The term “globalization” may have been popularized in the 20th century, but it has 
been in action since people spread throughout the world starting from the region around 





more connected and interdependent. Societies all over the globe can interact more now 
than ever before, rendering cross-cultural knowledge and understanding imperative to the 
advancement and development of our own societies and economies.  Together we face 
global issues regarding economics, climate change, natural resource availability, natural 
disasters, world-wide population increase, and even the potential of war.  There is no 
place on the map that is not affected in some way by changes in another location.  The 
ebb and flow of decision making influences outcomes not only for ourselves, but for all 
societies that share this planet. 
 The United States of America is not only one of the youngest countries in the 
world, but it has long been a global hegemon.  As such, Americans should have a good 
grasp on the world around them, but that is simply not the case.  Americans have 
consistently demonstrated a lack of knowledge about other cultures in myriad conflicts 
since World War II.  As globalization becomes a more pervasive force, Americans seem 
to have become more isolated in their way of thinking, with a majority of citizens today 
considered geographically illiterate (NG 2002 and 2006).  Americans have long avoided 
a head-on confrontation with the implications of geo-illiteracy; however, as the recent 
worldwide economic crisis has revealed, the world is far more interdependent than even 
most experts realized. 
 Many approaches over the years have been taken in order to combat American 
geo-illiteracy and promote the advancement of geography as a discipline.  Initiatives 
were proposed as early as 1960 when then Senator John F. Kennedy introduced the idea 
of the Peace Corps for the first time to a group of college students at the University of 





of need (Vestal 2001). President Kennedy later viewed the Peace Corps as a way to 
encourage peace, democracy, development and mutual understanding among cultures – it 
was a program that could rival a similar organization created by the Soviet Union (JFK 
Library 2010).   In 1964, another stride forward was made when revisions to the 1958 
National Defence Act were passed to include provisions to fund education in geography 
(James 1971). However, the true renaissance for education in geography and the 
importance of geographic knowledge occurred in the 1980s and early 1990s (Stoltman 
1992; Munroe and Smith 1998; Daley 2003).   
   Despite nearly five decades of discussion, acknowledgement, and initiatives, 
young Americans consistently demonstrate a lack of geo-literacy, as revealed recently in 
the 2006 Roper Survey (NG 2006).  This problem is found not only among young 
Americans, however.  As Martin Lewis (2000: 603) pointed out “global ignorance, in 
fact, is appallingly prevalent even among scholars, journalists, and public intellectuals 
who write about globalization and world history.” Students preparing for, or currently 
enrolled in, higher education en route to career paths of their choice, rely on their 
institutions to equip them with the tools and skills necessary to enter the workforce – 
nowadays, one would be hard pressed to find an industry that is not affected by 
globalization.  
 Today’s education market calls for a “high-quality education that must prepare 
students to live and work in a world characterized by growing multiculturalism and 
diminishing borders” (Green 2005: iii).  Many universities are taking on the challenge of 
internationalizing their curriculum, and WKU is no exception.  WKU seeks to become a 





helping to get as many American students as possible to experience a study abroad or 
international opportunity (Ransdell 2010). In theory, American students taking advantage 
of study abroad courses and international opportunities will become more geographically 
literate. 
 The primary purpose of this study is to analyze students’ acquisition of 
geographic knowledge as a result of their engagement in a study abroad course regardless 
of their major academic discipline to see if students do, in fact, become more 
geographically literate, with a secondary objective of creating baseline data for future 
research on the effects of study abroad for students at WKU.  The analysis that follows 
summarizes what geographic literacy (geo-literacy) is and how it relates to study abroad.  
The research also presents trends about education abroad on a national, state, and 
university level.  Additionally, general attitudes about study abroad, from University 
Experience (generally first-year) students at WKU are discussed.  Also analyzed is the 
geographic knowledge gained by students, using the National Geography Standards of 
1994, with evidence of attitudes and literacy collected using surveys, focus groups, and a 
cultural assessment tool called the Global Competence Aptitude Assessment – Young 




Chapter 2: Literature Review 
 Decades of studies and polls have shown that elementary and secondary students 
in the United States are illiterate in geography and that the discipline itself has not tackled 
the problem effectively.  A recent call to arms was cast in Moseley’s “Engaging the 
Public Imagination” (2010), in which he asks academic geographers to communicate 
more frequently with policy makers and the public concerning ways that geography could 
help in the decision-making process.  As geographers mostly write for peer-reviewed  
journals, advances in geographic knowledge are often kept in tight academic circles 
(Moseley 2010); however, it is imperative that such knowledge is shared with academics 
from other fields and the general public, as  misinformation about  geography  often is  
circulated  by scholars outside the field of geography (Lewis 2000). Moseley (2010:110) 
quoted George Garrison, who wrote: 
  More than at any other time, perhaps, it is required of the  
  scholar to maintain contact with the day-to-day lives of the  
  average citizen, and to travel abroad, sufficiently, in order  
  to get a . . . view of the global impact of our domestic,  
  economic, geopolitical policies, and military interventions.  
  The residential community of scholars of the Academy must  
  begin to see itself as a part of, in an important and vital way,  
  the larger communities within which each resides. 
 
 In 1985, Meredith published a survey of studies that illustrated the extent of the 
geo-illiteracy among youth in the United States:  
• In 1979, the National Assessment of Educational Progress (NAEP) conducted a 
study that indicated high school students had inadequate knowledge of geography.  






• A 1981 survey conducted by the Educational Testing Service (ETS) demonstrated 
that students' international knowledge and understanding were extremely 
underdeveloped.   
• In 1983, tests were administered to 12-year olds in eight industrialized, developed 
nations dealing with geography questions about relationships (versus Place-
Location Knowledge, which will be discussed later). American students ranked 
fourth among the eight groups.  
• Also in 1983, A Nation at Risk (published by the National Commission on 
Educational Excellence) declared that geography teaching needed revamping and 
that only 16 percent of high school graduates in a study sample took geography 
courses. 
• In 1984, Richard Kopec conducted a survey of over 2,000 students that tested 
geographic knowledge in an introductory college class at the University of North 
Carolina. The survey revealed that 71 percent never had geography in elementary 
school, 65 percent in junior high, and 73 percent in high school. Ninety-seven 
percent of the freshmen and 93 percent of the upperclassmen failed their 
introductory course that year.  
  In 2002, a modern survey was designed to examine geographic literacy -- the 
National Geographic-Roper Global Geographic Literacy Survey – with the idea that (NG 
2002: 1): 
  Children in every nation will need to possess basic geographic  
  skills, such as locating places and understanding the context of  
  current events, in addition to developing a spatial perspective  
  and learning to use geographic tools, such as maps and computerized  
  geographic information systems. 
   
 The National Geographic-Roper Public Affairs 2006 Geographic Literacy Study 
polled 510 respondents between the ages of 18 and 24 in the continental United States 
between 17 December 2005 and 20 January 2006, with interviews lasting approximately 





person methodology (NG 2006).  The poor performance of young Americans on the poll 
underscored the results of the National Geographic-Roper 2002 study, in which 
Americans scored second to last on overall geographic knowledge, trailing Canada, 
France, Germany, Great Britain, Italy, Japan and Sweden.  The 2006 National 
Geographic-Roper Report is quite extensive (89 pages), and revealed some key points 
about Geographic Literacy Skills and Attitudes Outcomes from the interviews.  
According to the survey, young Americans are alarmingly ignorant of the relationships 
between places that give context to world events (NG 2006):  
• Seventy-four percent believed English is the primary language spoken by the 
most people in the world; it is Mandarin Chinese;  
• Seventy-one percent did not know that the United States is the largest exporter of 
goods and services; nearly half (48 percent) thought it was China;  
• While China’s population is actually four times the size of the U.S. population, 45 
percent of young Americans thought it was only twice as large;  
 
 Respondents also demonstrated poor understanding of global geopolitical hotspots 
(NG 2006):  
• Seventy-five percent could not locate Israel on a map of the Middle East, despite 
the fact that the conflict between Israelis and Palestinians has been ongoing 
throughout the lives of the respondents;  
• Seven in 10 could not find North Korea on a map of Asia, and 6 in 10 did not 
know its border with South Korea is the most heavily fortified in the world;  








 Some researchers believe that the American geo-illiteracy phenomenon began in 
1911 with the National Education Association secondary school curriculum review, 
which conceived social studies to represent a single field of study encompassing all the 
social sciences, without discipline boundaries (Stoltman 1992; Winship 2004).  As a 
result of such reports, geography in the K-12 arena has historically been treated as a 
component of all social studies coursework rather than as a separate discipline (Meredith 
1985; Stoltman 1992; Winship 2004). When taught within social studies, geography 
tends to be overshadowed by other subjects such as history, government, and civics.   
 It makes sense that the discipline of geography would be best positioned to guide 
students through the world in which we live.  Geography is often thought of as the study 
of “place and space” (Lewis 2000; Rosenberg 2009), and geographers want to know 
“where things are located on the surface of the earth, why they are located where they 
are, how places differ from one another, and how people interact with the environment” 
(AAG 2009:1). This approach to geography encompasses a widely researched definition 
of geographic literacy: Place-Location Knowledge (PLK), which is essentially the ability 
to locate places on a map (Marran 1992; Saarinen and MacCabe 1995).  However, most 
geographers argue that being geographically literate means more than just being able to 
point to a country on a map and name it (Donovan 1993; Eve et al. 1994; Keeling 2003) -
- “it's understanding how people and places interact, where things come from, and where 
we're going” (NG 2006:1).    
 Many initiatives over the years have been developed in order to position 
geography as a bona fide core discipline and to address the geo-illiteracy of young 





University of Michigan, Ann Arbor, to use their geographic knowledge and skills in 
volunteerism and global activism in the Peace Corps (Vestal 2001).  In addition to 
utilizing geographic skills that one might already have, the Peace Corps was designed in 
such a way that volunteers benefit from the chance to learn a new language, live in 
another culture, and develop career and leadership skills (Peace Corps 2010). The Peace 
Corps boasts enhancing long-term career prospects, whether a volunteer wants to work 
for a corporation, a non-profit organization, or a government agency. Volunteers develop 
the ability to adapt to, and participate successfully in, the cultures of the communities in 
which they live and work – evidence of the acquisition of geo-literacy (Vestal 2001; 
Peace Corps 2010).  
 Aside from the campaign by President Kennedy for Americans to use and develop 
their geographic skills, the 1960s also brought advancements in the discipline of 
geography itself.  The 1958 National Defence Act was revised in 1964 to include funds 
for geography education (James 1971; Winship 2004). The revisions signified to 
educators that geography was a crucial science and should no longer be overshadowed. 
Among other things, the funds provided by the National Defence Act were used to train 
teachers in geography (Winship 2004).  
 Even with additional funding, geography educators were still fighting to win 
respect for the discipline in the 1980s.  As Meredith (1985) discussed , a number of 
geography educators, such as Salvatore Natoli, suggested that the education of Americans 
in geography could be made stronger if certain conditions were met: 1) geography were 
taught as a separate, required high school course; 2) teachers were adequately prepared to 





geography course would emphasize principles basic to modern geography (Meredith 
1985: 1):  
conceptual, attitudinal, and skill learning which offers a  
powerful, transferable learning experience for students,  
helping them to develop tools to cope with the changing  
world. 
  
In 1984, the five themes of geography were created by the National Council for 
Geographic Education and the Association of American Geographers to help facilitate 
and assist in the organization of the teaching of geography (Rosenberg 2009; Stoltman 
1992).  Five years later, in 1989, President George H. Bush included geography as one of 
the five core subjects in the National Education Goals (Munroe and Smith 1998; Daley 
2003). Although this was not law, it was a monumental proposal at the time, as 
geography, for the most part, previously had been integrated into other core disciplines 
(Meredith 1985; Lewis 2000; Winship 2004).  
 In 1994, the National Geography Standards (NGS) Geography for Life was 
published to encourage voluntary adoption of benchmark standards, where the content of 
geography courses (kindergarten through university) could be measured (NGS 1994). 
The Geography Standards Framework consists of two levels (Table 1): 1) Elements and 
2) Standards.  NGS divided geography into six essential elements that are “central and 
necessary” in viewing the world (NGS 1994).  In contrast to the PLK approach, the 
Geography for Life standards provide a much more detailed and broad frame within 
which to view geographic literacy and how to measure each essential element and 







Table 1: The 1994 National Geography Standards 
The geographically informed person knows and understands... 
Essential Element I. THE WORLD IN SPATIAL TERMS 
Standard 1 
How to use maps and other geographic representations, tools, and technologies 
to acquire, process, and report information from a spatial perspective. 
Standard 2 
How to use mental maps to organize information about people, places, and 
environments in a spatial context. 
Standard 3 
How to analyze the spatial organization of people, places, and environments on 
Earth's surface. 
Essential Element II. PLACES AND REGIONS 
Standard 4 The physical and human characteristics of places. 
Standard 5 That people create regions to interpret Earth's complexity. 
Standard 6 
How culture and experience influence people's perceptions of places and 
regions. 
Essential Element III. PHYSICAL SYSTEMS 
Standard 7 The physical processes that shape the patterns of Earth's surface. 
Standard 8 
The characteristics, distribution, and migration of human populations on Earth's 
surface. 
Essential Element IV. HUMAN SYSTEMS 
Standard 9 The characteristics and spatial distribution of ecosystems on Earth's surface.  
Standard 10 The characteristics, distribution, and complexity of Earth's cultural mosaics. 
Standard 11 The patterns and networks of economic interdependence on Earth's surface. 
Standard 12 The processes, patterns, and functions of human settlement. 
Standard 13 
How the forces of cooperation and conflict among people influence the division 
and control of Earth's surface.  
Standard 14 How human actions modify the physical environment. 
Essential Element V. ENVIRONMENT AND SOCIETY 
Standard 15 How physical systems affect human systems. 
Standard 16 
The changes that occur in the meaning, use, distribution, and importance of 
resources. 
Essential Element VI. THE USES OF GEOGRAPHY 
Standard 17 How to apply geography to interpret the past. 
Standard 18 How to apply geography to interpret the present and plan for the future. 





Despite the efforts to win respect for geography as a discipline, an even greater 
concern today, and a major underlying cause of ongoing American geographic ignorance, 
is that most students still go through their entire academic career in the US, kindergarten 
through university, without a single course in geography (Winship 2004).  This 
remarkable scenario includes students from Kentucky who graduated high school in 
Kentucky and who attend WKU.  Indeed, some of the most well known and prestigious 
universities do not have geography departments: Brown, Harvard, Vanderbilt, and Yale 
are just a few examples (Winship 2004, Keeling 2009).   
In the early 1990s, huge strides were made for the public educational system of 
the Commonwealth of Kentucky with the adoption of House Bill 940, otherwise known 
as the Kentucky Education Reform Act (KERA) (Ulack 1998; Mountain and Howarth 
2002).  Intended to balance the state's distribution of funding for kindergarten-12th grade 
(K-12) education, KERA’s aim was to ensure the implementation of standards-based 
curricula, allow for substantial professional development for teachers, and to ensure that 
more intensive assessments were employed (Cantrell 1994; Mountain and Howarth 
2002).  
 The Kentucky Geographic Alliance worked with the National Geographic Society 
to strengthen the core of KERA and to “ensure that geography [was] embedded in the 
core curriculum” (Mountain and Howarth 2002: 1).  Funding for teacher education in 
geography has been developed to promote the value of geography and aid in student 
education in the fundamental concepts of geography (Atwood et al. 1996; Mountain and 
Howarth 2002). Although Kentucky may now be recognized for the effective 





overall K-12 curriculum, KERA still leaves geography as just that, a component, and not 
a core subject of student education.   
 On February 1, 2006, the Kentucky Board of Education approved an amendment 
to 704 KAR 3:305, changing the minimum requirements for high school graduation 
(KDE 2006).  Until the class of 2012, students were to take three  credits (or classes) of 
Social Studies, incorporating U.S. History, Economics, Government, World Geography, 
or World Civilization (KDE 2006).  Starting with the class of 2012, students are still to 
take  three credits of Social Studies, but are to include the “content strands of historical 
perspective, including U.S. History, geography, economics, government and civics, and 
cultures and societies” (KDE 2006: 1).  Although a category was added with geographic 
value (“cultures and societies”), it is still possible for Kentucky high school graduates to 
earn their diploma today and never take a geography or geography-content course.   
 In 2009, Kentucky legislators passed Senate Bill 1, for which Michael Miller, 
Director of the Division of Curriculum at the Kentucky Department of Education, 
provided an overview of the Bill’s requirements for new content standards for Kentucky 
schools (KDE 2010):  
• Focus on critical knowledge, skills, and capacities needed for success in the 
global economy 
• Result in fewer, but more in-depth standards to facilitate mastery learning 
• Communicate expectations more clearly and concisely to teachers, parents, 
students, and citizens 
• Be based on evidence-based research 
• Consider international benchmarks  
• Ensure that the standards are aligned from elementary to high school to 







 Per the KDE website, Senate Bill 1 addresses many educational areas – “what will 
be tested, how subjects will be tested, when tests are given, what should comprise the 
public school accountability system and more” - projected to be implemented by the 
2011-12 school year (KDE 2010).  As part of Senate Bill 1, the Council of Chief State 
School Officers (CCSSO) and the National Governors Association Center for Best 
Practices (NGA Center) presented a draft of K-12 level Common Core State Standards 
Initiative (CCSSI) documents that were produced on behalf of 48 states, two territories, 
and the District of Columbia (KDE 2010). The CCSSI represents a set of expectations for 
student knowledge and skills that should result in high school graduates who are prepared 
for success in college and for careers, and that focus on improving language arts and 
mathematics standards.  There is no mention of addressing or assessing geography, or 
geo-literacy, in any of the documents pertaining to the Senate Bill 1 legislation, or in the 
chart outlines for the Bill (See Tables 2 and 3), which seems paradoxical considering the 
goal is to prepare students for a “global economy” utilizing “international benchmarks.” 
 As primary and secondary schools in Kentucky move toward a focused effort in 
mathematics and language arts to reach new global heights, at the university level, 
students may have the opportunity to engage in more direct international opportunities, 
especially at institutions such as WKU, where tying in global themes to all curriculum is 











Table 2: Senate Bill 1 – Interim Assessment  
 
Source: KDE (2010) 
 
Table 3: Senate Bill 1 – New State Assessment  
 





 WKU is one of eight public universities in Kentucky: Eastern Kentucky 
University, Kentucky State University, Morehead State University, Murray State 
University, Northern Kentucky University, University of Kentucky, University of 
Louisville, and Western Kentucky University (Figure 1) (Ulack 1998).  WKU’s main 
campus is spread across 200 acres of land in the city of Bowling Green, in Warren 
County, Kentucky, United States (WKU 2009). It was founded in 1906 by the 
Commonwealth of Kentucky and offers a wide variety of degrees and programs in 
diverse areas of study. WKU is organized into the following academic divisions that 
accommodate approximately 20,000 students (WKU News 2009): 
• College of Health and Human Services 
• Ogden College of Science and Engineering 
• Potter College of Arts and Letters 
• The Bowling Green Community College of Western Kentucky University 
• The College of Education and Behavioral Sciences 
• The Gordon Ford College of Business 
• University College 
   
 The General Education Program (GEP) is a set of requirements for baccalaureate 
degree seeking students at Western Kentucky University (WKU 2010).  Although a 
student could attend the university without ever taking a geography course, the essence of 
international themes is branded all over the campus and the curriculum.  The current 
vision for WKU is to become a “leading America university with international reach” 
(WKU 2009).  The GEP aims to help students maximize their potential by developing an 





literary, philosophical, historical, and scientific) through the acquisition, organization, 
and analysis of specific bodies of knowledge” (WKU 2010: 1):   
   Students learn to think critically, make rational decisions,  
  and communicate effectively.  Students’ explorations of  
  their own values and perspectives and those of other social  
  groups and cultures prepare them to live in a culturally diverse,   
  globally competitive, and technologically complex world. 
 
Figure 1:  Commonwealth of Kentucky: Location of Public Universities  
 
Source: Created by Author adapted from base map Public University System by Ulack 
(1998). 
 
 Internationalization, in the realm of academia, is the “process by which 





Advancing Comprehensive Internationalization: What Institutions Can Do and What 
Students Should Learn (Olson et al. 2006: v), global learning can be defined as follows:  
 The knowledge, skills, and attitudes that students acquire through a  
 variety of experiences that enable them to understand world cultures  
 and events; analyse global systems; appreciate cultural differences;  
 and apply this knowledge and appreciation to their lives as citizens  
 and workers. 
 
 Educational institutions are responsible for ensuring that students have the 
opportunity to develop the knowledge and skills necessary to become productive 
members of society. In the 21st century, this responsibility means preparing students to be 
geographically literate so they can be capable of working in various environments while 
recognizing global interdependence and accepting responsibility as world citizens 
(Spaulding et al. 2001). Many universities are taking on the challenge of 
internationalizing their curriculum. To acknowledge institutions for efforts in 
internationalization, NAFSA: Association of International Educators (NAFSA) selects a 
few institutions in the United States and awards them with the Senator Paul Simon Award 
for Campus Internationalization.  Per NAFSA’s website, the Senator Paul Simon 
Spotlight Awards go to institutions with “specific innovative international programs or 
initiatives” (NAFSA 2009:1). Winning institutions are featured in NAFSA's annual 
report, Internationalizing the Campus: Profiles of Success at Colleges and Universities, 
which describes “exemplary practices and model approaches, demonstrating how major 
trends in internationalization are playing out on U.S. campuses” (NAFSA 2009:1).  Exact 








The five winners for the 2009 Senator Paul Simon Awards were (NAFSA 2009): 
• Boston University, Massachusetts 
• Connecticut College 
• Pacific Lutheran University, Washington 
• Portland State University, Oregon 
• University of Minnesota Twin Cities 
 WKU is no exception in rising to the challenge of internationalizing the overall 
curriculum; in fact, part of the mission for WKU is to prepare students to be “productive, 
engaged leaders in a global society” (WKU 2009).  As a result, a task force of annually 
appointed faculty members was created called the International Education Council (IEC) 
with the goal of promoting and strengthening the international mission. The IEC 
“initiates, advocates, and oversees various efforts to help integrate internationalism 
throughout the institution and to deepen its impact for teaching and learning at WKU” 
(WKU IEC 2009:1).  Per the IEC website, while engaged in the pursuit of education at 
WKU, attendant student outcomes are the following (2009:1): 
1. Students will demonstrate their capacity to apply knowledge and training to 
address relevant concerns in community or society. 
2. Students will demonstrate respect for diversity of people, ideas, and cultures.  
3. Students will demonstrate awareness of their opportunities as responsible citizens 
working and living in a global society.  
 The hope is that Western graduates will come to understand the “relevance of 
their educations to the needs of society by engaging communities other than their own” 
(WKU IEC 2009; Ransdell 2010).  As the organizational goal of the IEC is to implement 





doing so, measuring such outcomes can often be difficult.  One professor said during a 
focus group conducted as part of the research for the GLOBAL project, that in order for 
WKU to become a “Leading American University with International Reach”, WKU must 
focus on maintaining faculty who support this mission in addition to internationalizing 
the curriculum; this will, in turn, draw students who want an “international” education 
and experience from their collegiate career. 
 WKU President, Dr. Gary Ransdell, concurred and added that he sees the way to 
achieving WKU’s vision as a multi-faceted approach in which  four critical initiatives are 
highlighted (2010:1)  Create as many opportunities for American students to study 
outside the United States as possible, allowing students to experience other lands, other 
cultures, and other religions first-hand; 2) Bring as many international students as 
possible to WKU campus (with the hope of doubling international enrolment within the 
next few years), allowing students from Kentucky to sit in class with more than just other 
students from Kentucky; 3)  Engage faculty in teaching and research across the globe, 
accelerating and strengthening teaching and the learning experience for students back on 
the main campus; and 4) Bring more international faculty to WKU on a visiting or 
permanent basis. 
 As a way to help students gain geo-knowledge first hand, studying abroad 
prepares students to live and work in our ever increasingly globalized and multi-cultural 
world (Ferketic 2007; Travel Study Guide 2008). In theory, studying abroad increases 
geographic literacy through the development of geographic skills that can only be 
achieved by direct contact with the environment (Jones et al. 1999). This experience 





processes. It stimulates academic discipline, as students learn to function in a different 
system, and encourages independence as it enhances future job prospects (Hill and 
Woodland 2002).   Research studies spanning four decades have reported that, overall, 
study abroad programs contribute to students' cross-cultural development (Carlson and 
Widaman 1988; Sell 1983; Kitsantas 2004).  The research provides evidence that 
education abroad programs affect students' worldview and global perspective (Carlson 
and Widaman 1988; McNabe 1994), while it boosts cross-cultural effectiveness 
(Kitsantas 2004).  Study abroad raises interest levels in travel, art, architecture, foreign 
languages, and history (Carsello and Greaser 1976), and enhances reflective thought, self-
reliance, and self-confidence, as well as teamwork (Hill and Woodland 2002; Kitsantas 
2004).  In a smaller study, Kisantas (2004) also showed that students who set out with the 
goal to learn more about another culture or a specific language had amplified results in 
learning outcomes.   
 In order for Americans to be more competitive in a global society and become 
more globally literate, more U.S. students need to be provided with and actually take part 
in international experiences (Moline 2009; Keeling 2008).  According to a press release 
on the website of  the Institute of International Education (IIE 2009a)  for its 2009 Open 
Doors Report, the number of international students at colleges and universities in the 
United States increased by 8% to an all-time high of 671,616 in the 2008/09 academic 
year.  Additionally, the report boasted that the number of Americans studying abroad 
increased by 8.5% to 262,416 in the 2007/08 academic year. This latest increase builds 





abroad in 2007/08 than in 1987/88 (IIE 2009a).  Trends for international students from 
the IIE 2009 Report can be found in Appendix 14 for comparison. 
 The IIE also collects global data through a survey it created called Project Atlas, 
which “seeks to examine international education patterns in relation to other international 
flows” (IIE 2009b:1). Project Atlas follows the worldwide migration trends of millions of 
international students, and provides a global picture of international student mobility for 
major sending and host countries.  Of the 3 million students travelling worldwide, in 
2008, 21 percent were visiting the United States (IIE 2009b).  Although the overall 
number of international students studying in the U.S. increased from approximately 547, 
000 students in 2001 to 624,000 in 2008, the percentage dropped from 28% of total 
students to 21%, as 1 million more students worldwide were mobile in 2008 over 2001. 
 
 Additionally, the top 10 destinations based on the Atlas of Student Mobility 
(Figure 2) reflects that the majority of U.S. students are taking courses in Western Europe 
and are doing so predominately on a short-term basis (Table 4) (IIE 2009a and 2009b).  
Short-term study abroad is generally defined as less than eight weeks (Donnelly-Smith 
2009).  As students are concerned with how much time and money (Table 11 in Chapter 
3) study abroad courses can cost, short-term study abroad has become increasingly 
popular.  In fact, during the 1996/97 academic year, only 3.3 percent of students studying 
abroad participated in short-term programs versus the 56.3 percent among all institution 













Figure 2: Top 10 Global Destinations for Students from the United States 2008  
 
 Source: (IIE 2009b) 
 
 
Table 4: Duration of Study Abroad by Institutional Type, 2007/08   
Open Doors 2009 Report on International Educational Exchange 
     
    Total Study 
Institutional Type Short-term Mid-length Long-term Abroad Students 
Doctorate 56.4% 39.3% 4.3% 153,822 
Master's 62.0% 34.3% 3.7% 59,464 
Baccalaureate 45.1% 49.8% 5.1% 39,626 
Associate's 67.5% 31.5% 1.0% 7,050 
Specialized 69.7% 25.3% 5.0% 2,454 
     
All Institutional Types 56.3% 39.5% 4.2% 262,416 
 
       Source: (IIE 2009a) 
 
 Data collected by the IIE (Table 5) over a ten-year span (academic years 1998/99 
through 2007/08) revealed that the majority of American students studying abroad do so 
during their junior year (average of 37.49 %) as an Undergraduate and are predominately 







Table 5: Profile of U.S. Study Abroad Students, 1998/99 - 2007/08  
PERCENT OF U.S. STUDY ABROAD STUDENTS 
 
  
          
 
   
Characteristic 1998/99 1999/00 2000/01 2001/02 2002/03 2003/04 2004/05 2005/06 2006/07 2007/08 
   
 
 
          
   
 
Academic level           
   
 
Junior 40.3 39.8 38.9 40.7 38.0 34.7 35.8 34.2 36.6 35.9 
   
 
Senior 19.0 17.7 20.0 20.4 20.2 19.3 19.6 19.8 21.3 21.3 
   
 
Sophomore 13.2 13.6 14.0 13.6 11.8 12.0 12.2 12.8 12.9 13.1 
   
 
Bachelor's, Unspecified 13.3 15.6 13.5 11.0 15.3 16.3 15.2 14.9 12.5 13.4 
   
 
Master's Students 4.5 5.0 4.5 4.7 4.8 4.1 3.4 4.8 5.9 6.3 
   
 
Freshman 2.5 3.2 3.1 3.2 2.9 3.0 3.1 3.7 3.3 3.5 
   
 
Associate's Students 2.5 0.9 0.9 1.5 2.1 1.6 2.7 2.7 2.7 2.2 
   
 
Graduate, Unspecified 3.2 2.7 3.1 3.3 3.4 2.4 3.4 3.0 2.6 2.0 
   
 
Graduate, Professional* - - - - - 1.6 1.7 1.8 1.6 1.9 
   
 
Doctoral Students 0.5 0.6 0.7 0.7 0.9 0.5 0.4 0.4 0.4 0.3 
   
 
Other Academic Level 1.1 1.0 1.1 0.8 0.7 4.2 2.5 1.9 0.0 0.1 
   
 
           
   
 
Sex           
   
 
Female 65.2 64.6 65.0 64.9 64.7 65.6 65.5 65.5 65.1 65.1 
   
 
Male 34.8 35.4 35.0 35.1 35.3 34.4 34.5 34.5 34.9 34.9 
   
 
           
   
 
Race/Ethnicity           
   
 
White 85.0 83.7 84.3 82.9 83.2 83.7 83.0 83.0 81.9 81.8 
   
 
Asian or Pacific Islander 4.4 4.8 5.4 5.8 6.0 6.1 6.3 6.3 6.7 6.6 
   
 
Hispanic or Latino(a) 5.2 5.0 5.4 5.4 5.1 5.0 5.6 5.4 6.0 5.9 
   
 
Black or African-American 3.3 3.5 3.5 3.5 3.4 3.4 3.5 3.5 3.8 4.0 
   
 
Multiracial 1.2 0.9 0.9 2.0 1.8 1.3 1.2 1.2 1.2 1.2 




0.9 0.5 0.5 0.4 0.5 0.5 0.4 0.6 0.5 0.5 
   
 
Visa Students** - 1.6 - - - - - - - - 
   
 
TOTAL 129,770  143,590 154,168 160,920 174,629 191,231 205,983 223,534 241,791 262,416 
   
 
* Reported for the first time in 2003/04.          
    
** Separate data on visa students was collected in 1999/00. 





 Nationally, Kentucky ranked 28th in the 2006/07 academic year, sending 2,957 
students abroad to study, out of the national total of 241,791 (IIE 2009a).  Kentucky held 
the same rank in 2007/08 although slightly increasing the number of students to 3,019 of 
262,416 nationally (IIE 2009a).  According to the 2009 Open Doors Report, the top six 
states were consistent over the two academic years: California, New York, Pennsylvania, 
Massachusetts, Texas, and Ohio (Table 6). 
 
Table 6: Study Abroad by U.S. State, 2006/07 & 2007/08 – Top 6 and Kentucky  
 
State 2006/07 2007/08 
Estimated State 
Population in 2007 
% Studied Abroad 2007/08  
vs. State Population 
California 24,000 27,133 36,553,215 0.00074229 
New York 19,178 21,277 19,297,729 0.00110256 
Pennsylvania 15,170 16,326 12,432,792 0.00131314 
Massachusetts 10,916 12,587 6,449,755 0.00195155 
Texas 10,357 10,922 23,904,380 0.00045690 
Ohio 10,223 11,149 11,466,917 0.00097228 
 
 
   
Kentucky 2,957 3,019 4,241,474 0.00071178 
 
Source: Adapted from table Study Abroad by U.S. State, 2006/07 & 2007/08 (IIE 2009a) 
  
 When comparing the number of students who studied abroad by state versus the 
overall population, Massachusetts had more students study abroad per capita, followed by 
Pennsylvania, New York, Ohio, and California respectively.  When looking at the 
numbers from this perspective, Kentucky actually had more students study abroad per 
capita than Texas and was just behind California. 
 Within Kentucky, 12 public and private institutions reported results for the 
academic year 2007/08 for the IIE 2009 Open Doors Report survey.  Only institutions 





institutions reporting fewer than 10 students were suppressed for confidentiality reasons, 
according to the report (IIE 2009a).  Of the 12 reporting institutions, WKU ranked second 
with 445 students studying abroad in 2007/08 behind the University of Kentucky with 
535 students.  The University of Louisville ranked 3rd in the same academic year, sending 
320 students overseas to learn. 
 










Bellarmine University Louisville KY 193 
Berea College Berea KY 258 
Centre College Danville KY 275 
Georgetown College Georgetown KY 75 
Kentucky Community & Technical College System Lexington KY 70 
Kentucky State University Frankfort KY <10 
Murray State University Murray KY 232 
Northern Kentucky University Highland 
Heights 
KY 237 
Transylvania University Lexington KY 212 
University of Kentucky Lexington KY 535 
University of Louisville Louisville KY 320 
Western Kentucky University Bowling 
Green 
KY 445 
Source: (IIE 2009a) 
 
 According to WKU files kept at the Office of Study Abroad and Global Learning 
(SAGL), WKU submitted an Open Doors Data Collection Survey for the Fall 2005 – 
Summer 2006 period, indicating that 302 American students studied abroad (WKU 
SAGL 2006).  The SAGL database for students studying abroad in 2008/09 revealed that 





course of three academic years.  In the 2006/07 year, 229 students participated in short-
term study abroad programs (137 in the Summer Term and 92 in the Winter), while 24 
participated in semester study and one  student for a year abroad (47 students were 
marked as “Do Not Know”) (WKU SAGL 2006).  At the beginning of the 2009/10 
academic year, the SAGL database contained 1,474 entries for students who studied 
abroad from 2005 through Summer 2009. 
 WKU’s Study Abroad and Global Learning (SAGL) website lists some of the 
following ways in which students can receive credit, along with locations and  preferred 
programs abroad (WKU SAGL 2009): 
• Programs in 36 different countries –from a few weeks to a full 
semester or even a year - led by WKU faculty  
• A “double degree” in business from WKU and institutions in France 
and Mexico.  
• Service learning opportunities in Belize through WKU’s College of 
Health and Human Services  
• Exchanges in Belgium, Germany, France, South Korea, China, Spain, 
Turkey, Mexico, and Canada , through WKU’s College of Business  
• Foreign language programs among native speakers in a variety of 
countries and cultures  
• Student teaching experience in Spain, Ecuador, Germany, or Belize 
through WKU's College of Education  
• Study in Ecuador through WKU's Consumer and Family Sciences 
• Research opportunities in South Africa, Kenya, Taiwan, and Ecuador 
through WKU’s Ogden College of Science and Engineering  
• Leadership program abroad for outstanding students  





 Precise information has not been captured for all WKU students who studied 
abroad and in some cases is not available. Part of the complications of maintaining 
complete and accurate data is that the SAGL office is not always provided information by 
faculty-led programs or students who choose to study abroad with third- party vendors.  
An additional note to consider is that over the past five academic years, the Study Abroad 
Director position at WKU has changed three times and will change for a fourth this year; 
therefore, consistency in data upkeep has suffered. 
 The map entitled “Study Abroad Locations from 2005 – 2009” (Figure 3) below 
is not a complete representation of the entire student population who in fact took courses 
abroad; however, this map provides an insight into the 578 students who did not 
withdraw from their course, who were over the age of 18, and who had complete 
information entered into the following categories of the SAGL’s data sheet:  birthday, 
gender, program type, provider, program hours, country name, start date, end date, GPA, 
hours earned, and whether or not the student received the World Topper scholarship. 
Also note that students were classified as having studied in England, Scotland, and Great 
Britain in the database – in the map below all three categories fall under the United 
Kingdom.  On Figure 3, one red dot equals eight students - so if one student visited a 
country (i.e. Canada) or if the number is not a complete multiple of eight, no red dot will 
appear.  It appears that the majority of students at WKU choose to study abroad in 









Figure 3: Study Abroad Locations 2005 – 2009  
 





 Students in the United States are at a disadvantage when it comes to geography 
and geo-literacy as many do not get good exposure to the discipline throughout their 
academic careers.  The problem has been identified time and again with little actual 
movement toward ensuring students get a sound geographic foundation.   It is not until 
the higher education portion of their learning journey that many students are introduced 
to more rigorous geography studies. 
 Studying abroad helps students to relate what they have learned prior to 
participating in a study abroad course to the practical world, so that when they have the 
opportunity to interact with people from other cultures, they can more fully understand 
and observe another culture first-hand.  Moline (2009: 3) suggests that “knowledge of the 
world’s diversity and the capacity for empathetic understanding should pervade all study 
abroad.”  He furthers this sentiment by adding that this idea is not based simply on an 
“idea or logical foundation” but on “simple pedagogical pragmatism” (Moline 2009: 3):  
without some perspective students will visit other countries and will lack the 
understanding of why things are done a certain way, look the way they look, or are placed 
in a certain location.  Without the ability to see the world from the perspective of another, 
attempts to resolve issues on a global scale would be nearly impossible (NAFSA 2002).  
 Studying abroad helps students to understand more fully Places and Regions, 
Human Systems, and the Uses of Geography among other NGS Elements and Standards.  
Although students can become more geographically literate taking courses on campus at 
their home universities with an internationalized curriculum, they will also become more 
informed and gain more geographic knowledge by venturing out into the world 





geographers. We are curious about the distinctive character of places and peoples. . . . 
Our geographical imaginations will push us to look and think and begin to make sense of 
what is going on in these different places, environments and landscapes.”  As students 
travel for any study abroad course and are introduced to new cultures and ideas, they 
would benefit greatly by drawing from knowledge of the cultural and physical 
geography, in addition to their own area of study/expertise, to allow for some perspective 
and understanding of what is observed around them  (Moline 2009).  Therefore, it is key 
that experiencing foreign environments through a controlled learning opportunity, 
coupled with an internationalized curriculum at home, will help students to develop 
geographic literacy for real world applications should they ever travel for business or 
leisure, or when meeting people from countries different from their own.
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Chapter 3: WKU University Experience (UE) Study Abroad Attitudes Survey 
Although studying abroad is not necessarily feasible for every student, doing so 
could help students reach some of the learning outcomes that the IEC has put forward and 
the goals that President Ransdell highlighted.  Moving forward with such an initiative 
requires gauging and understanding the general attitudes of students towards global 
learning and the attitudes and knowledge of the faculty that help facilitate such education 
for each student in order to  move forward effectively in internationalizing the 
curriculum. 
 Questionnaire surveys have been utilized by geographers for decades and are 
“particularly useful in for eliciting people’s attitudes and opinions” (McLafferty 2003: 
88). Survey design, strategy for implementation, and sampling are all areas of major 
consideration when utilizing a questionnaire survey method (McLafferty 2003).  With 
that in mind, two online surveys were created for the GLOBAL Project: the WKU 
Faculty Study Abroad Attitudes and Knowledge Survey and the WKU University 
Experience Study Abroad Attitudes Survey.  The results for the faculty survey will not be 
analyzed here, but can be viewed in Appendix III and IV.  Both surveys were adapted in 
part from the University of Minnesota’s Learning Abroad Center (University of 
Minnesota 2009) and administered online at kwiksurveys.com.  The online method was 
chosen as it seems to be more convenient for people to click on links without the extra 
hassle of returning a completed survey to the researcher.  Additionally, it is less time 
consuming for the researcher to have all the information stored online versus collating all 
the completed surveys and tallying up the results one survey at a time.  The challenges of 





often trash emails if they are not familiar with the sender.  An attempt to curtail the 
trashing of the attitude surveys solicitations was made by asking the Director of SAGL to 
send out the email request. The thought was that perhaps students and faculty would be 
more likely to open the email regarding the survey and take the request more seriously if 
it came from a university official.  Also, the online method helped as the 
kwiksurveys.com website allows the researcher to select when a response is required 
before the respondent is able to move on with the survey – this computer-assisted 
approach “checks and directs” responses that help  ensure more complete information is 
obtained (McLafferty 2003).   
 The idea behind administering the University Experience survey was to gain 
insight into the mindset of incoming freshmen or first-year WKU students about study 
abroad and gauge what they perceived is the likelihood that they will participate in a 
study abroad program before they graduate.  This survey was set-up online and 
volunteers were requested during the Fall 2009 semester via the University Experience 
UC175 course that is mandatory for all first year students. Surveys are widely used by 
institutions in measuring “student satisfaction, students after graduation... and are a good 
way to examine students’ attitudes” (Olson et al. 2006: 35). Requests were sent to UC175 
instructors asking them to inform their students about the survey, and they were given the 
web address to pass along to their students. In the Fall of 2009, approximately 300 
students were enrolled in UC 175, and 84 of these students   completed the survey. 
 For purposes of analysing the responses of the Student Survey, questions will be 
divided into the following sections: Student Demographics, Student International 






 Not every student enrolled in UC 175 is a traditional, first-year WKU freshman, 
as some students are non-traditional students, Bowling Green Community College 
students, or  put off taking UC 175 until after their first year.  In order to gain insight into 
the sample population, the first question of the survey asked students if they were a first 
year freshman student who has never attended a university or a community college.  Of  
the respondents, 77 indicated “Yes” and 7 answered “No.”  Of the population that 
responded to the survey, 34 indicated that their gender was “Male” and 50 responded that 
they were “Female.”  Students were asked if they were United States Citizens, to which 
81 responded “Yes,” 2 responded “No,” and one did not answer.  Students were asked an  
optional, open-ended question  indicating their race, to which 1 responded “Black,” 1 
responded “Mexican,” 1 responded “Multiple Races,” 1 responded “Pacific Islander,” 2 
responded “Asian,”68 indicated “White” or “Caucasian,” and 10 did not respond.  
Students were then asked an  optional, open-ended question  indicating their religion, to 
which 1 indicated “Atheist,” 1 indicated “Church of Christ,” 1 responded “Episcopalian,” 
1 responded “Presbyterian,” 2 indicated that they were “Lutheran,” 2 responded 
“Agnostic,” 2 indicated “None,” 5 indicated they were “Methodist,” 14 indicated that 
they were “Catholic,” 17 indicated some version of “Baptist” (i.e. Christian – Baptist, 
Southern Baptist, Missionary Baptist), 18 indicated that they were “Christian,” and 20 did 
not respond. 
 Students were asked to identify in an open-ended box the location (city, state, and 
country) of their birth. Of the 84 students who responded to the survey, 81 were from the 





student for each of the following states in the USA: Connecticut, Florida, Georgia, Iowa, 
Illinois, Michigan, North Carolina, Pennsylvania, South Dakota, Tennessee, Texas, and 
Virginia.  2 students indicated they were from Alabama, 2 from Ohio, and 3 from 
Indiana.  The remaining 62 students were from Kentucky. 
 
Student International Experience 
 Students were asked questions regarding study abroad experience and travel 
outside of the United States.  The first question asked students if they studied abroad in 
high school, to which 83 students responded “No,” and 1 student responded “Yes.”  The 
student who indicated that he had participated in study abroad as a high school student 
explained that it was part of the Gatton Academy.  Students were then asked if they have 
ever travelled outside of the United States to which 50% said “Yes” (42 respondents) and 
50% said “No” (42 respondents).   
 The countries students visited the most were Mexico (visited by 17 students) and 
Canada (visited by 16) (Figure 4). Many identified having visited countries while on 
cruises. Several students listed visiting countries in the Caribbean, as well.  Some named 
regions visited versus actual country names (i.e. Eastern Europe, Central America) and 
some did not name a specific amount of time.  For those that reported the time outside the 
country, excursions ranged from one day to one semester, with the average time spent 










Figure 4: International Travels of University Experience Students, UC175 Fall 2009   
 
Source: Created by author adapted from ESRI base map  
 
Student Study Abroad Attitudes 
 Students were posed a series of questions asking them to rate the importance of 
several statements to their academic careers at WKU (Table 8).  The student respondents 
revealed that taking courses abroad that apply to their major was important to them, but it 
was not so important to study abroad with a specific academic program.  The students 
were pretty evenly spread as far as the rating of importance on studying abroad in a 
specific country.  Most students responded that they thought it was “Somewhat 
Important” to do service work or an internship abroad.  And overall, the student 











Not at All 
Important 
Take courses abroad that will be a part 
of my major/minor 
30 38 15 
Speak a language other than English 
 
21  53 9 
Study abroad with a particular academic 
program (Faculty-Led, KIIS, CCSA, 
ISA, etc) 
9  33 41 
Study abroad in a specific country 
 
27 33 23 
Do service work or an internship abroad 
 
16  43 24 
 
 Next students were asked to read a series of statements regarding potential 
institutional policies and their views relating to internationalization and rate their 
opinions on a four-point scale ranging from “Strongly Agree” to “Strongly Disagree.”  
The majority of student respondents felt that university requirements should include an 
international education component that could be taken at WKU or abroad (Table 9).  
Most students disagreed that time spent in class learning about other countries, cultures, 
or global issues left less time for basics.  An overwhelming majority agreed that the 
presence of students from other countries on campus enriches the learning experience for 
American students.   
 Student respondents for the most part agreed that all undergraduates should be 
required to study a language other than English to a level of spoken and written 
proficiency.  Students were almost evenly split on whether or not learning about other 
countries, cultures, and global issues would be a useful but not a necessary component of  
their career aspirations, with a slight majority disagreeing.  The majority of students 





their major and most agreed that an important reason for an international education is to 
learn how different cultures view the United States. 
 










University requirements should include 
an international education component, 
taken either at WKU or abroad. 
10  47 23  4 
The more time spent in class learning 
about other countries, cultures, or global 
issues, the less time is available for the 
basics. 
 
1  29 44 10 
The presence of students from other 
countries on US campuses enriches the 
learning experience for American 
students. 
 
41  33 9 1 
All undergraduates should be required to 
study a language other than English to a 
level of spoken and written proficiency. 
 
20  28 25 11 
Learning about other countries, cultures, 
and global issues is a useful but not 
necessary component of my career 
aspirations. 
 
10  28 30 16 
Other universities in the world can teach 
me a lot about how to view my major. 
 
28  44 11 1 
An important reason for an international 
education is to learn how different 
cultures view the United States. 
26  48 10 0 
 
 Students were then asked  to rate a series of questions according to a four-point 
scale from “Strongly Agree” to “Strongly Disagree” regarding their study abroad 
attitudes (Table 10).  The majority of the University Experience students indicated that 





they planned to research opportunities during their freshman year.  Almost all of the 
student respondents indicated that they could see the value added to their education by 
studying abroad. 
 










I anticipate participating in a study 
abroad course before I graduate from 
WKU. 
43 26 5 10 
I plan to research study abroad 
opportunities sometime during my 
freshman year. 
37  22 13 12 
I am not interested in hearing about 
study abroad. 
 
5  8 13 58 
I do not see the value added by studying 
abroad. 
 
0  5 19 60 
 
 Students were asked to rate commonly discussed barriers that students identify for 
not participating in study abroad opportunities.  Students were asked to rate their answers 
on a six-point scale, where 1 is a “Major Concern” to 6 which is “Very Insignificant.”  As 
the faculty suspected (Appendix 3), student respondents indicated that they thought costs 
were the greatest “Major Concerns” as a barrier to studying abroad; however, not 
knowing how to pay for studying abroad did not rank as high of a concern as the faculty 
thought. Per many other surveys, cost is often cited as a reason students perceive 
themselves as not being able to participate in study abroad programs (Sambrook 2008).   
According to these respondents, students are concerned with time away from studies, 
family and friends and also delaying graduation or how the credits will apply. There were 





deterrents to studying abroad, including opposition of faculty, family, and friends or not 
knowing where to find useful information (Table 11). 
 
Table 11: WKU UE Student Rating on Student Barriers to Study Abroad Opportunities  
  
1 (Major 
Concern) 2 3 4 5 
6 (Very 
Insignificant) 
Cost 27 28 13 7 7 2 
Time away from studies 16 21 20 16 6 5 
Time away from family and friends 19 18 15 13 10 9 
Delay of graduation 19 24 18 12 6 5 
Concern in adapting to the language and 
culture of others 
13 23 20 11 10 7 
Concern about applying credits to 
requirements 
16 28 24 10 5 1 
Disruption of work/internship experience 8 10 24 14 17 11 
Concern about health and safety abroad 10 5 22 22 16 9 
Fear of racism 2 4 10 12 28 28 
Opposition of family and friends 2 4 11 12 23 32 
Opposition of faculty 1 3 11 6 25 38 
Competition with other collegiate activities 
(i.e. Athletics) 
7 7 9 14 19 28 
My major does not fit a study abroad option 11 15 14 14 12 18 
I do not know who to talk to about study 
abroad 
6 9 9 19 16 25 
I cannot find useful information 3 6 9 19 21 26 
I’m not sure how to pay for a study abroad 
course 




Chapter 4: Global Competence Aptitude Assessment – Young Adults (GCAA-YA)  
 
 In the Fall of 2009, WKU decided to consider measurable indicators that could 
collect baseline data measuring global competence among first-year students while trying 
to obtain data on the impact for students that have studied abroad. There are multiple 
cultural assessment tools on the market and finding a good one to employ with students, 
let alone the right one, is a daunting task.  I collaborated with WKU’s former Chief 
International Officer (CIO), Dr. Cornell Menking, to select such a cultural assessment. 
After an informal survey of the tests available for commercial use, and while the choice 
was difficult due to varying costs and methods of deployment, the Global Competency 
Aptitude Assessment (GCAA) was selected. The GCAA was chosen as it claimed to take 
the best of all the instruments available and combine them into one validated test (GLE 
2010). The GCAA is the product of ten years of research and development; it has been 
thoroughly tested in 40 countries across six continents through a series of research studies 
(Hunter 2009). There is an adult and a youth version.  We agreed that the youth version is 
most appropriate for use at WKU.  
 There were two reasons identified on the Provost’s Initiatives for Excellence 
Grant Proposal submitted by the CIO as to why it was decided to move forward and 
begin with the GCAA (WKU PIE 2009: 1):  1) WKU had no baseline data to even begin 
a discussion “of where we are, and where we need to be going, in terms of impacting 
students.”  The CIO indicated that WKU needed to start somewhere, and the GCAA 
seemed to be one of the better, if not the best, test out there right now.  2) The GCAA 
aims to assess knowledge, skills, attitudes, and experiences.  Other tests did not seem to 





   Per Global Leadership Excellence, LLC (GLE), in 1999, Dr. William Hunter 
researched the phenomenon of Global Competence as part of his doctoral dissertation 
(GLE 2010).  His fundamental research questions were: (1) to define what Global 
Competence means, and (2) to identify the knowledge, skills, attitudes and experiences 
that were necessary to become Globally Competent). Dr. Hunter defines Global 
Competence as (GLE 2010: 2): 
Having an open mind while actively seeking to understand cultural  
norms and expectations of others, and leveraging this gained  








• Willing to Take Risks 
• Perceptive and Respectful of Diversity 
• Knowledgeable about World History 
• Globally Aware 
• Interculturally Competent 
• Effective across Cultures 
 
 
Global Competence and geo-literacy are not the same, but seem to go hand-in-hand.  
To be globally competent one must be, to a certain degree, literate in geography.  If you 
are geo-literate, you would arguably have more Global Competence. Specific examples 
of questions from the survey are not allowed to be released; however, many of the 
questions that help gauge Global Competence in the categories above are framed within 
cultural contexts.  For example, “When doing business with a colleague from Saudi 





the categories listed above would highlight signs of geo-literacy, especially: Perceptive 
about and respectful of Diversity; Knowledgeable about World history; and Globally 
Aware.  
 The GCAA seems to test the National Geography Standards’ (NGS) Elements I, 
II, IV and VI (1994) (Table 12). 
 
Table 12: List of National Geography Standards tested by GCAA 
Essential Element I. THE WORLD IN SPATIAL TERMS 
Standard 3 
How to analyze the spatial organization of people, places, and environments on Earth's 
surface. 
Essential Element II. PLACES AND REGIONS 
Standard 4 The physical and human characteristics of places. 
Standard 5 That people create regions to interpret Earth's complexity. 
Standard 6 How culture and experience influence people's perceptions of places and regions. 
Essential Element IV. HUMAN SYSTEMS 
Standard 10 The characteristics, distribution, and complexity of Earth's cultural mosaics. 
Standard 11 The patterns and networks of economic interdependence on Earth's surface. 
Standard 12 The processes, patterns, and functions of human settlement. 
Standard 13 
How the forces of cooperation and conflict among people influence the division and 
control of Earth's surface.  
Essential Element VI. THE USES OF GEOGRAPHY 
Standard 17 How to apply geography to interpret the past. 
Standard 18 How to apply geography to interpret the present and plan for the future. 
 












  Figure 5: Global Competence Model™  
 
 Source: (GLE 2010) 
 
 GLE provides the Global Competence Model (Figure 5) in its report as visual 
representation of global competence and the knowledge, skills, and attitudes that are 
necessary.  The idea is that beginning at the core (light green), knowing oneself and how 
one fits into his or her own culture (Self-Aware) could be associated with NGS Element 
II (Standard 6) (Table 12).  The darker green layer reflects how one approaches people 
and situations.  These green sections of the model relate to the personal trait and 
attitudinal drivers of Global Competence, called Internal Readiness Characteristics.  The 
blue sections highlight one’s acquired knowledge through education or life experience, 
representing the External Readiness Characteristics.  The lighter blue ring represents the 
additional skills one usually acquires through formal and continuous education in 
subjects such as history, geography, and world cultures, which would test the NGS 
Benchmark Elements I, II, IV, and VI.  The darker blue ring reflects the people skills one 
develops through life experience, and one’s ability to apply the knowledge gained to 





 Per the GLE report, the GCAA is comprised of four distinct sections necessary to 
evaluate effectively Internal Readiness as well as External Readiness components.  There 
is overlap throughout the GCAA as each of the eight components of Global Competence 
is evaluated from a variety of angles, using different styles of questions and varying 
degrees of difficulty.  The result is a more complete measure of global competence.  
Additionally, the questions are based on regions around the world, with particular 
emphasis placed on those countries that make significant contributions to the world’s 
population and economy (GLE 2010): North America, Latin America and the Caribbean, 
Europe, Africa, Middle East, North Asia, Southeast Asia, and Oceania. 
 The original goal was to administer 300 GCAA surveys: to 75 students who had 
previously studied abroad and to 225 first-year WKU students via the University 
Experience 175 course (as this is a course that is obligatory for all students new to 
WKU).   In the end, the GCAA was deployed to a sample of 194 students from Western 
Kentucky University beginning in September 2009 and ending in March 2010.  The 
sample was divided into 2 subsets:   
 
1. 52 Study Abroad students (SA) (experimental group) – Many of whom  came 
from the Honors College 
2. 142 University Experience students (UE) (control group of incoming students) – 
Some of whom came from Bowling Green Community College students taking 
UC175 
 
 The data presented reflect  the student responses collected through data cut-off in 





resulting in a 69.2% response rate, and 45 of the University Experience (UE) students 
responded, yielding a 31.7% response rate (Table 13). 
 





Group Sample Size Mean Std. Dev. 
Study Abroad 36 75.3 8.7 
University Experience 45 65.1 10.1 
Overall 81 69.8 10.8 




Group Sample Size Mean Std. Dev. 
Study Abroad 36 77.3 12.8 
University Experience 45 73.8 13.3 
Overall 81 75.4 13.2 
    
Willing to Take Risks 
 
 Score 
Group Sample Size Mean Std. Dev. 
Study Abroad 36 61.1 9.4 
University Experience 45 57.4 10.1 
Overall 81 59.1 9.9 




Group Sample Size Mean Std. Dev. 
Study Abroad 36 78.1 9.6 
University Experience 45 65.0 12.5 
Overall 81 70.9 13.0 
    
Perceptive and Respectful of Diversity 
 
 Score 
Group Sample Size Mean Std. Dev. 
Study Abroad 36 73.2 14.5 
University Experience 45 59.2 13.9 
Overall 81 65.6 15.8 
 Source: (GLE 2010) 
 
 The Study Abroad (SA) students’ overall Internal Readiness mean scores were 





students’ mean scores were higher across every Internal Readiness component.  Per the 
GLE Report, the SA students’ overall Internal Readiness mean score (75.3) was in the 
Developing Aptitude for Global Competence range for overall Internal Readiness.  The 
University Experience (UE) students’ overall Internal Readiness mean score (65.1) was 
markedly lower in the Underdeveloped Aptitude for Global Competence range.   
 Although the SA students’ mean scores were higher than those from the UE 
students in each of the Internal Readiness components, the SA students’ mean scores 
were in the Developing Aptitude for Global Competence range for each of the 
components, excepting Willing to Take Risks, where the mean score (61.1) was in the 
Underdeveloped Aptitude for Global Competence range.  Lower scores in the Willing to 
Take Risks components are a phenomenon that GLE notes it has often observed.  On the 
contrary, the UE students’ overall Internal Readiness mean score (65.1) was in the 
Underdeveloped Aptitude for Global Competence range, as were each of the components 
of Internal Readiness, aside from Self-Aware, where the mean score (73.8) was in the 
Developing Aptitude for Global Competence range.   
 The SA and UE mean scores were most similar in the Self-Aware component, 
where the SA students’ mean score was 77.3 and the UE students’ scores averaged 73.8, 
for a difference of 4.5%.  The greatest difference was seen in the Perceptive and 
Respectful of Diversity component, where the SA students’ mean score (73.2) was 19.1% 
higher than the UE students’ mean score (59.2). This probably most tests the National 
Geography Standard Essential Element II, Standards 4 and 6. Also of particular note is 
the large difference (16.8%) in the Open-Minded mean score between SA students (73.2) 










  Score 
Group Sample Size Mean  Std. Dev. 
Study Abroad 36 61.5 15.0 
University Experience 45 38.4 13.1 
Overall 81 48.9 18.1 
        
Globally Aware 
  
  Score 
Group Sample Size Mean  Std. Dev. 
Study Abroad 36 61.0 19.5 
University Experience 45 34.6 17.2 
Overall 81 46.7 22.5 
        
Knowledgeable about World History 
  
  Score 
Group Sample Size Mean  Std. Dev. 
Study Abroad 36 44.7 21.0 
University Experience 45 16.3 18.0 
Overall 81 29.3 24.0 
        
Interculturally Competent 
  
  Score 
Group Sample Size Mean  Std. Dev. 
Study Abroad 36 65.2 18.0 
University Experience 45 43.6 18.1 
Overall 81 53.4 21.0 
        
Effective Across Cultures 
  
  Score 
Group Sample Size Mean  Std. Dev. 
Study Abroad 36 75.3 13.7 
University Experience 45 60.8 19.1 
Overall 81 67.4 18.3 
   Source: (GLE 2010) 
 
 Similarly to their performance in the Internal Readiness category, the SA students 
also earned significantly higher mean scores in overall External Readiness (Table 14).  It 





outperformed those of the UE students was substantial, with the overall External 
Readiness differences approaching a three-fold increase over the overall Internal 
Readiness difference. 
 By overall comparison for all students, the mean scores for the External 
Readiness category were significantly lower than the scores for the Internal Readiness 
Category.  The overall mean score for External Readiness was in the Underdeveloped 
Aptitude for Global Competence range for both student groups; however, the SA 
students’ group mean (61.5) was significantly higher than the UE students’ overall mean 
score (38.4).  Both student groups’ overall mean scores skewed lower due to much poorer 
performance in the Knowledgeable about World History component, which is a trend that 
Global Leadership Excellence has often observed. 
 There were considerable differences in the overall performance of the two groups, 
with the SA students’ scores surpassing the UE students’ scores significantly in every 
External Readiness component.  However, both student groups’ mean scores for every 
External Readiness component were in the Underdeveloped Aptitude for Global 
Competence range; the only exception was the SA students’ mean performance for the 
Effective Across Cultures component, which was in the Developing Aptitude for Global 
Competence range.   
 Both student groups’ mean scores were highest in the Effective Across Cultures 
component with the SA students averaging 75.3 and the UE students averaging 60.8.  
Likewise, both groups performed their worst in the Knowledgeable about World History 
component, with the SA student’s reporting a mean score of 44.7 and the UE student’s 





respondents did not earn any points toward the Knowledgeable about World History 
component, which contributed to the groups’ low mean scores.  This could mean that the 
students truthfully did not know the answers or simply clicked on answers to get the 
survey over with.  Students from both the SA and UE groups provided feedback that the 
assessment is too lengthy – GLE estimates it takes 35 – 45 minutes to complete and 
students were notified of this approximation upon solicitation to complete the assessment. 
 The GLE points out that the greatest opportunity for improvement is in the 
Knowledgeable about World History component, an area that WKU students can benefit 
from most conveniently in the classroom, and enhanced with continuous education 
through travel, reading, and international interactions.  Feedback from one of the Study 
Abroad focus groups revealed that some students felt that the GCAA was a bit lengthy 
and time consuming and, therefore, some students may have not taken the survey as 
seriously as they might have if it were an actual classroom exam.  Overall, students 
indicated in the focus group that they thought the GCAA was a good assessment and 
could see using their individualized recommendations to help select future courses.  
 Overall, the Study Abroad (SA) students’ mean scores were significantly higher 
than the University Experience (UE) students in each of the components of global 
competence, across both Internal and External Readiness categories. The GLE Report 
(2010, 11) suspects that “this observed phenomenon supports the hypothesis that further 
education and/or study abroad increases the global competence of university students.” 
Additionally, the results may reveal that students who study abroad may have developed 
more of an interest in furthering their understanding of global issues than those students 





 According to the GCAA results, students who studied abroad would be 
considered overall more Globally Competent in addition to being more geographically 
literate.  For those areas that aligned with NGS Elements I, II, IV, and VI, students who 
studied abroad scored higher and therefore could be considered more geographically 
informed.  The GCAA assessment could be distributed again during the Senior year of 
the class of 2013 to see if the Global Competence scores go up, which may indicate that 
the curriculum at WKU is, in fact, preparing students for a global society.
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Chapter 5: Study Abroad Focus Groups  
 One disadvantage of  surveys is that they “generally provide only an indirect 
measure of student learning – capturing what students think about their learning or skill 
level but not actually demonstrating it” (Olson et al. 2006: 35).  A focus group is 
basically a way to reach out to students who have just studied abroad for feedback and 
comment. Organizations generally use focus groups in planning, marketing, or 
evaluation, either to improve some specific product or service or, more globally, during 
the development of strategic plans or mission statements (Longhurst 2003). In the context 
of this thesis, focus groups were arranged to help evaluate study abroad programs, issues 
faced upon re-entry into the United States, and observations while overseas.  Focus 
groups can answer questions more clearly than might be possible with a survey, as they 
allow the mediator to ask more questions to elicit more information. Additionally, the 
focus group approach was an effort to allow students an opportunity to share their 
experience and discuss reverse culture shock upon re-entry.   The focus group sessions 
were designed to last approximately 1.5 hours, with questions that were, in part, adapted 
from the CET (2007) Academic programs website, and the GLOBAL Project version can 
be found in Appendix I. 
 A first attempt to organize a focus group was made in the Fall of 2009 with a 
targeted population of those students who had studied abroad during the Summer 2009 
sessions.  A mass invitation went out to all students in the target population about a 
month prior to the tentative date.  The SAGL office assisted in sending out the emails to 





main campus on the eve of the Study Abroad Fair.  A number of students indicated their 
desire to participate but, in the end, only two students showed up for the focus group.   
 In an effort to guarantee more students, an email was sent to 16 WKU faculty 
members who were planning on engaging in Winter 2010 study abroad courses to see if 
they would strongly encourage their students upon return to participate in a focus group 
or to perhaps make it a component of their course.  In the end, the Chinese Flagship 
Program leaders offered to have their students participate upon return to the U.S. in a 
focus group in the Spring semester 2010.  A second focus group was arranged with 
students who participated in the Semester at Sea program during the Fall 2009.  The two 
groups of students were all under the direction of the Honors College, which Dr. Ransdell 
believes will play a pivotal role in moving forward with the vision of WKU.  The 
Chinese Flagship Program, he also feels, is the first of many future language immersion 




Semester at Sea Focus Group 
 Per the Semester at Sea website (www.semesteratsea.org), since 1963, the non-
profit Institute for Shipboard Education has launched 100 Semester at Sea voyages, 
educated more than 50,000 students from 1,500 institutions, and traveled to more than 60 
countries.  The students reside aboard the MV Explorer, a ship that circumnavigates the 
globe twice a year and explores a world region each summer.  During the Fall Semester 





• Halifax, Nova Scotia, Canada 
• San Diego, California, USA 
• Cadiz, Spain 
• Casablanca, Morocco 
• Accra, Ghana 
• Cape Town, South Africa 
• Port Louis, Mauritius  
• Chennai, India 
• Ho Chi Minh City, Vietnam 
• Hong Kong / Shanghai, China 
• Yokohama / Kobe, Japan 
• Honolulu / Hilo, Hawaii, USA 
 
 
 Figure 6:  Destinations of Semester at Sea, Fall 2009     
 




 The Semester at Sea focus group comprised 6 students and 1 professor. Five of 
the students were female and 1 was male. The majority of the students had travelled 
outside the U.S. prior to participating in the Semester at Sea program.   
 During the focus group, students were able to demonstrate geo-literacy via the 
following NGS Standards (Table 15): 
 
Table 15: List of National Geography Standards that demonstrated Geo-literacy among Semester at Sea Focus   
                 Group  
 
Essential Element I. THE WORLD IN SPATIAL TERMS 
Standard 3 
How to analyze the spatial organization of people, places, and environments on Earth's 
surface. 
Essential Element II. PLACES AND REGIONS 
Standard 4 The physical and human characteristics of places. 
Standard 5 That people create regions to interpret Earth's complexity. 
Standard 6 How culture and experience influence people's perceptions of places and regions. 
Essential Element III. PHYSICAL SYSTEMS 
Standard 7 The physical processes that shape the patterns of Earth's surface. 
Standard 8 The characteristics, distribution, and migration of human populations on Earth's surface. 
Essential Element IV. HUMAN SYSTEMS 
Standard 10 The characteristics, distribution, and complexity of Earth's cultural mosaics. 
Standard 11 The patterns and networks of economic interdependence on Earth's surface. 
Standard 12 The processes, patterns, and functions of human settlement. 
Standard 13 
How the forces of cooperation and conflict among people influence the division and 
control of Earth's surface.  
Essential Element V. ENVIRONMENT AND SOCIETY 
Standard 15 How physical systems affect human systems. 
Standard 16 The changes that occur in the meaning, use, distribution, and importance of resources. 
Essential Element VI. THE USES OF GEOGRAPHY 
Standard 18 How to apply geography to interpret the present and plan for the future. 




 Discussion at the beginning of the focus group centered around the topic of re-
entry and reverse culture shock.  A few students indicated that upon returning to the US, 
they felt a little out of place and that no one really cared about their experience.  The 
Center for Global Education’s (2010: 1) Study Abroad Student Handbook confirms that 
this is a typical scenario during reverse culture shock -- “the inconsistency between 
expectations and reality, plus the lack of interest on the part of family and friends 
(nobody seems to really care about all of your "when I was abroad" stories) may result in: 
frustration, feelings of alienation, and mutual misunderstandings between study abroad 
students and their friends and family.” 
 The major theme that dominated discussion with this group was analyzing ways 
in which events they experienced applied to their major, that were not necessarily a part 
of the curriculum of courses they were taking abroad, and how it differed from taking 
courses at home.  This general topic most closely aligns with NGS Element VI, Standard 
18: How to apply geography to interpret the present and plan for the future.   
 A religious studies student elaborated on being able to experience Ramadan in 
Morocco and being able to compare Hindu temples in Nashville, TN, and in India (NGS 
Element II, Standard 6; Element IV, Standard 10:  The characteristics, distribution, and 
complexity of Earth's cultural mosaics).  The student identified that learning about how 
Islam is practiced in Morocco while in a classroom at home in the United States, for 
example, only allows for a student to treat Islam in that particular country as a simple 
subject that one is learning about in school; whereas, literally being in Morocco and 
hearing the prayers broadcast out loud where they can be heard in all parts of the city 




studying abroad allows the student to participate in cultural activities versus just reading 
about them.    
 A geography student confessed that, prior to the Semester at Sea program, he had 
not been as interested in the physical aspects of geography; however, as the ship set off 
for a new destination, all of the courses students were taking shifted to focus on that 
country.  So, on the way to Vietnam, this student learned about the Mekong Delta and 
how its flooding is critical to the population’s existence.  The student appreciated that 
while he and his friends took a boat ride down the Mekong Delta, he was able to explain 
the processes to them as they saw it happening first hand (NGS Element I, Standard 3; 
Element II, Standard 6; Element III, Standard 7; Element V, Standard 15).   
 A chemistry student indicated that there were no chemistry courses specifically 
onboard the ship, but with aspirations of becoming a Pharmacy student, she was able to 
see the lack of healthcare and pharmaceuticals in countries like Ghana and India (NGS 
Element V, Standard 16).  The experience helped to solidify the idea that one day the 
student would like to do something with pharmacy abroad, as many countries need help. 
 A psychology student noted how she observed that some cultures had different 
ways of thinking, different views of time, and different mannerisms that cannot normally 
be read about in a standard textbook.  In India, for example, the student noticed that often 
while saying “Yes” the people would be shaking their heads side-to-side (versus up-and-
down as is normally done in the United States).  The experience also made the student 
realize that Americans value time in a different way than do people from India (NGS 




 A marketing student noted that in Morocco she learned that a large percentage of 
the population is illiterate and, therefore, many of the products for sale only had pictures 
on them without any words.  We discussed that it is important to understand how a 
culture works and actually to research how products, for example, are presented in some 
regions in order to market successfully (NGS Element II, Standard 4 and 5). 
 Students in the Semester at Sea Program felt that they benefited from the structure 
of their semester-long program, whereby they spent approximately five days in each 
country visited.  With each new port, they were immediately able to compare not only 
how things are done differently between the United States and Morocco, for example, but 
then five days later, they were able to compare Morocco to India and then to China (NGS 
Element IV, Standards 11, 12, and 13). 
 A concluding topic of discussion revolved around the importance of students 
going abroad.  One student felt that it allows students to know what’s going on in the 
world and reiterated the point made in earlier discussion that it involves students in the 
reality of what’s happening.  Another student felt more connected to the world and the 
human race as a result of the experience and felt that other students, no matter what their 
academic discipline, would benefit at the very least on a human level.  A final comment 
made by one of the students is that by participating in a study abroad program, the 
experience is intentional and structured.   Students learn more because they get to see in 
action what they have only read about or students realize things they do themselves that 






Chinese Flagship Program 
 WKU’s Chinese Flagship Program is a federally funded pilot program “actively 
redefining the paradigm in language education (WKU Chinese Flagship 2010:1). 
The program aims to integrate Chinese language instruction into every stage of the 
undergraduate educational path by incorporating a series of mandatory study abroad 
experiences; in this group’s case, they spent one month in China.  The program is 
designed in such a way that students who start with no knowledge of Chinese will be up 
to Superior levels of proficiency by the time they graduate from WKU. 
 The Chinese Flagship focus group comprised seven students (4 females and 3 
males).  An interesting observation the researcher made prior to starting the focus group 
is that these students were speaking Chinese with each other.  Most of the group had been 
abroad before, but one student said it was her first time.  In contrast to the Semester at 
Sea group, the Flagship Students lived in a dorm on a Chinese campus in Tianjin, China 
(Figure 7) for the duration of their program; however, they did have the opportunity to 
visit Beijing and the Great Wall while in China. One student, who had been on a multi-
country fieldtrip with the Gatton Academy (no academic credit was received), said that 
staying in the one location helped him grow more emotionally attached to China and it 
became a “second home” to him. Almost without exception, all of the students indicated 
that their trip solidified their desire to continue learning Chinese and to do something 









Figure 7:  Map of Tianjin, China               
 
     Source: Created by author adapted from ESRI base map 
  
 Discussions with the Chinese Flagship Focus Group demonstrated geo-literacy 
through the following standards (Table 16): 
 
 
Table 16: List of National Geography Standards that demonstrated Geo-literacy among Chinese Flagship Focus  
                 Group  
 
Essential Element I. THE WORLD IN SPATIAL TERMS 
Standard 3 
How to analyze the spatial organization of people, places, and environments on Earth's 
surface. 
Essential Element II. PLACES AND REGIONS 




Standard 5 That people create regions to interpret Earth's complexity. 
Standard 6 How culture and experience influence people's perceptions of places and regions. 
Essential Element IV. HUMAN SYSTEMS 
Standard 10 The characteristics, distribution, and complexity of Earth's cultural mosaics. 
Standard 12 The processes, patterns, and functions of human settlement. 
Essential Element VI. THE USES OF GEOGRAPHY 
Standard 18 How to apply geography to interpret the present and plan for the future. 
 
 Like the Semester at Sea students, the Chinese Flagship focus group began with 
discussion of re-entry and reverse culture shock.  Many of the students identified having 
to adjust not only to the time difference (13 hours between China and Bowling Green, 
KY), but also adjusting to lifestyle and language.  One mentioned experiencing delayed 
reactions to hearing English upon initial return and another felt awkward at first not being 
surrounded by Asian people.  Another indicated she felt a deep depression when first 
returning.   
 A major topic of discussion during the Flagship focus group was analysing how 
the study abroad experience encouraged the students observe themselves and others 
(NGS Element II, Standard 6).  The student for whom this was the first overseas 
experience  said that she learned a lot about her own culture because she never had a real 
opportunity to compare it to any others – she indicated that her experience really 
impacted the way she views American culture.  The opportunity has allowed her to have 
more empathy for international students on campus at WKU, especially in her new role 
as a Resident Assistant (RA) this semester.  A fellow student agreed, saying that he has 
taken more notice of international students here on campus and puts forth a better effort 




Another student who has been abroad multiple times agreed, saying that she also 
felt that way the first time she had gone abroad. She noted that the more she has gone 
abroad the more she understands international people and it has opened her mind to 
differences among people.  A few of the students indicated that they found themselves 
looking more critically at American tourists while in China.  One student said that, while 
abroad, he noticed how loud Americans can be. Another student admitted feeling 
annoyed by Americans since she has returned, and other students nodded their heads in 
agreement.  When asked what annoys her about Americans, she revealed that she 
believes Americans are not as smart as other people, not intellectually per se, but that we 
know nothing about other places.  She cited an example of how many Americans expect 
foreigners to speak English when visiting the United States, but most Americans seem 
only to speak English when going abroad.  Another student observed that she felt as 
though, in China, people were more accepting and respectful of the culture of foreigners 
who lived in the country.  While America is known as a melting-pot, she noted that we 
try to “Americanize” people; whereas the Chinese seem to allow people to respect people 
the way they are (NGS Element 4, Standard 10). 
The students talked about learning some cultural lessons while in China (NGS 
Element IV, Standard 12).  The group members said that they learned, in China, if 
someone invites you to do something, then they are going to pay for everything.  
Therefore, when trying to make plans to meet up with some of the local students, they 
had to carefully word the plan so as not to make it sound like an invitation but more as a 
“meeting up” situation.  The students also learned how to negotiate prices while 




what the vender will actually settle for in the end.  Students also observed that people are 
not modest in China – people have no problem undressing or using the bathroom in front 
of each other.  In fact, the group noted that much of the infant and toddler clothing is 
crotchless and children are encouraged to urinate or defecate in public (NGS Element II, 
Standards 4 and 6). 
Almost without exception, the students from the Flagship program conveyed that 
they wished to continue studying Chinese and to do something with the language or 
region in their future careers (NGS Element IV, Standard 18). 
  
Focus Group Conclusions 
 Both focus groups were able to actively identify geographic characteristic and 
make geo-observations regarding their study abroad courses.  All students indicated that 
they felt like they understood the subject matter so much better by seeing what they had 
read in text or practiced in the classroom by observing it and becoming involved with it 
in the real world.  All the students were able to make cultural comparisons and discuss 
how location affects culture.  Students were able to talk about other countries discussing 
the both human and physical geo-issues. Through focus group discussions, the two 
groups were able to demonstrate elements of geo-literacy as proposed by the NGS 
standards, predominately in Elements II and IV.  However, it was clear from the 
discussions with each group, that students were still not able to fully explain what they 
had observed.  Mostly, students could identify differences between their culture and the 





 Chapter 6: WKU Study Abroad Symposium 
Surveys allow participants to take time to consider their answers before responding, 
but do not allow for additional follow-up questions.  Focus groups are useful as 
participants can bounce ideas off each other and sometimes one participant’s response 
will remind another of something to share; however, there is not a lot of time to think 
about responses as the moderator usually tries to keep discussion going.  A symposium 
can be a perfect balance between the two if guidelines are given to the students to help 
them prepare a presentation (like a survey), but that allow for a question-answer session 
(like a focus group).   
The symposium allowed the University to listen to student’s perceived academic 
benefits by allowing students to demonstrate gains through presentations.  As discussed 
earlier, while engaged in pursuit of education at WKU, attendant student outcomes are 
the following (WKU IEC 2009): 
• Students will demonstrate their capacity to apply knowledge and training to 
address relevant concerns in community or society. 
• Students will demonstrate respect for diversity of people, ideas, and cultures.  
• Students will demonstrate awareness of their opportunities as responsible 
citizens working and living in a global society.  
 
 After the completion of the symposium, an online evaluation survey was created 
on kwiksurveys.com and a link sent to 15 faculty members associated with the IEC 
(including College Liaisons, Ex-Officio, and Administrative support staff, as all groups 
were involved with the symposium in some way) and can be viewed in Appendix 13.  
Some suggestions for bettering the symposium in the future are listed, as well as 





 The student population that participated in the inaugural Study Abroad 
Symposium were WKU students who studied outside the United States while engaged in 
credit-earning courses offered from Spring 2009 through the Winter Term 2009/10.  
There were six presentations (3 Individuals and 3 Teams of 2 students) consisting of 9 
students (2 males and 7 females; 4 undergraduates and 5 graduates). The locations of the 
student presenters’ study abroad courses can be seen in Figure 8 and the abstracts for 
each presentation are provided in Appendix 12.   
 
 
Figure 8: 2010 WKU Study Abroad Symposium: Study Abroad Location for the Six Student Presentations 





Students were asked to consider the following points when writing their abstracts 
and needed to address the issues set out below during the course of their presentation.  
The points were given without the NGS Elements and Standards to the students, but are 
listed below as a reference alongside the points and in Table 17:  
• Identify how the course applied to the major, even if the Study Abroad Course 
was taken as a general elective (NGS Element II, Standard 6) 
• Identify how being in the physical location helped you to learn more about the 
course material (NGS Element I, II, and V, Standards 1, 3, 4 and 15) 
• Identify how being in the physical location helped you  to learn more about the 
major coursework  (NGS Element I, II, and V, Standards 1, 3, 4 and 15) 
• Identify how being surrounded by the culture helped you to understand the course 
material (NGS Element I, III, and IV, Standards 3, 8, 10 and 12) 
• Identify how being surrounded by the culture helped you to understand more 
about the major (NGS Element I, III, and IV, Standards 3, 8, 10 and 12) 
• Identify how a course taken on campus at WKU prepared you for the study 
abroad course or how information obtained was applied while studying abroad 
(NGS Element VI, Standard 18) 
  
 With these guidelines in place, students were able to demonstrate learned geo-
literacy and explain how it was beneficial to their academic program.  In retrospect, one 
additional guideline that should have been added to the list for students to address is how 
their study abroad course has influenced their future course of action as far as academics 
or employment is concerned.   
 During the course of their presentations, students were able to demonstrate geo-









Table 17: List of Target National Geography Standards for students to address during Study Abroad  
                 Symposium 
 
Essential Element I. THE WORLD IN SPATIAL TERMS 
Standard 1 
How to use maps and other geographic representations, tools, and technologies to 
acquire, process, and report information from a spatial perspective. 
Standard 3 
How to analyze the spatial organization of people, places, and environments on Earth's 
surface. 
Essential Element II. PLACES AND REGIONS 
Standard 4 The physical and human characteristics of places. 
Standard 6 How culture and experience influence people's perceptions of places and regions. 
Essential Element III. PHYSICAL SYSTEMS 
Standard 8 The characteristics, distribution, and migration of human populations on Earth's surface. 
Essential Element IV. HUMAN SYSTEMS 
Standard 10 The characteristics, distribution, and complexity of Earth's cultural mosaics. 
Standard 12 The processes, patterns, and functions of human settlement. 
Essential Element V. ENVIRONMENT AND SOCIETY 
Standard 15 How physical systems affect human systems. 
Essential Element VI. THE USES OF GEOGRAPHY 
Standard 18 How to apply geography to interpret the present and plan for the future. 
Source: NGS (1994) 
  
 During the symposium, students were able to discuss the local culture and 
landscape successfully, and most included a map of the location and pictures of local 
culture (NGS Element I and II, Standards 1, 3, 4, and 6).  Students were able to explain 
their course material in detail; however, most students were not able to explain what will 
happen next for them as a result of their experience (NGS Element VI, Standard 18).  
One student did identify that he would be postponing entrance to medical school as a 
result of his experience and another discussed further pursuing her topic of research in 
German for a Ph.D. at some point.  One group indicated that, from their experience, they 
learned the value of knowing a foreign language.  The group even cited what an 





study a language, they indicated that they felt it was late for them to start any formal 
courses and if they did decide to pursue another language, they might buy Rosetta Stone 
language kits. Students noted that their home campus courses directly related to their 
study abroad course and helped them to better understand what they were seeing while 
abroad.  Additionally, students also identified that since returning from their course 
abroad, they are better able to make applications in the classroom and provide real life 
examples in class. 
 Reflecting on all symposium presentations, the results were similar to the focus 
groups discussed in Chapter 5 -- it is evident that students may not realize all impacts of 
their study abroad experience even a year after they have been abroad.  As it may take 
years to realize the effects, WKU needs to develop a long-term follow-up plan for those 
alumni who have studied abroad.  Additionally, students need to be recruited to study 
abroad at a younger age in order to make the academic adjustments that may result from 
their experience.  The students who realized that knowledge of a foreign language is an 
advantage as a result of studying abroad seemed to believe that it was too late for them to 
change academic programs or add any foreign language to their degree program.  By 
engaging students earlier, they could make the adjustments to their academic degree 




Chapter 7: Conclusions and Future Study Abroad Research 
 
 A final report of research conducted from 2000 – 2010 through the University of 
Georgia, called the GLOSSARI project (Sutton and Rubin 2010), was released in June 
2010 for NAFSA’s annual conference after my own research had been concluded.  
Overall, the GLOSSARI project supports what has been discussed in the GLOBAL 
project.  The GLOSSARI project’s final report points out that there have been “some 
very good studies on documenting intercultural sensitivity and personal growth... [while] 
limited attention has been paid to knowledge and skills acquired abroad” (Sutton and 
Rubin 2010: 3).  The GLOBAL project set out to prove the hypothesis that study abroad 
can improve students’ geo-literacy – knowledge and skills that are vital in today’s 
interconnected world. Concrete evidence of immediate improvement in geographic 
literacy was not obtained from this research, suggesting that improvements are only 
marginal in the short-term and cannot really be measured successfully until many years 
after students’ graduation.  This finding is significant and adds to the body of literature on 
the impacts of study abroad on building geo-literacy, because understanding that the 
impacts become more evident after long periods of time will better help to appropriately 
create strategies for capturing data on both the short- and long-term implications. This 
sentiment is echoed in Sutton and Rubin’s GLOSSARI project as they discuss setting up 
two major studies to examine medium- and long-term impact of study abroad on career 
development and life-choices (2010: 74).  
 The GLOSSARI project also found that students who have studied abroad have 





which was illustrated in the GLOBAL project using the 1994 National Geography 
Standards in focus groups and at the study abroad symposium.  Although students did not 
necessarily become more geographically literate as examined in the GLOBAL project, 
the short-term success that was discovered is that students who studied abroad, almost 
without exception, exhibited that their minds were opened to the world around them and 
that a desire for further learning was clear.   
 Study abroad helps students to develop their self-confidence and adaptability 
while honing skills with teamwork, innovation and flexibility (Hill and Woodland 2002).  
Measuring such developments is difficult and often subjective. This research was limited 
in time, analyzing just one academic year of research.  Follow-up studies at WKU should 
be done in the future to analyze further the effects of study abroad and might use this 
study as a point of comparison.  The following are some proposed future studies that 
could be conducted: 
1. GCAA-YA continuation and follow-up 
2. WKU Study Abroad Alumni long-term follow-up 
3. Re-Entry Activities for Study Abroad returnees  
 
GCAA- YA Continuation and Follow-up 
 The GCAA is the product of 10 years of research and development; it has been 
thoroughly tested in 40 countries across 6 continents through a series of research studies 
(Hunter 2009). The GCAA was chosen as it claimed to take the best of all the instruments 





 There were two reasons identified on the Provost’s Initiatives for Excellence 
Grant Proposal submitted by the CIO as to why it was decided to move forward and 
begin with the GCAA (WKU PIE 2009: 1):  1) WKU had no baseline data to even begin 
a discussion “of where we are, and where we need to be going, in terms of impacting 
students.”  The CIO indicated that WKU needed to start somewhere, and the GCAA 
seemed to be one of the better, if not the best, test out there right now.  2) The GCAA 
aims to assess knowledge, skills, attitudes, and experiences.  Other tests did not seem to 
address such broad domains. 
 Since WKU now has a sample baseline using the GCAA, going forward and on a 
rolling basis, WKU could distribute the GCAA to a group of freshman students  and then 
have them take it again at the end of their senior year.  In the case of this research, the 
GCAA assessment could be distributed again during the Senior year of the class of 2013 
(which would be the year the group of UE students are projected to graduate) to see if the 
Global Competence scores go up, which may indicate that the curriculum at WKU is, in 
fact, preparing students for a global society. 
 
WKU Study Abroad Alumni Long-Term Follow-Up 
 As discussed in earlier chapters, students have a hard time articulating their 
perceived benefits and impacts of studying abroad.  A solid database of students who 
have studied abroad, along with plans to follow-up with them every few years after 
graduation, should be established. Over time, WKU could observe whether or not 





activities as a result of their study abroad experience.  WKU could also examine how 
students’ perceptions of the benefits and impacts change over time. 
 
Re-Entry Activities for Study Abroad Returnees 
 Upon their return from studying abroad, students often experience reverse culture 
shock, so students need help processing their experience.  The more activities students 
can engage in (i.e. Focus Groups, Surveys, and Symposiums), the more opportunities 
they will have to share their experiences and exercise knowledge gained.  One project 
that was conducted as part of GLOBAL project was the Study Abroad Photo Contest 
Imagery Analysis Survey (Appendix 7).  Developed further, this could be a useful project 
for analyzing what students observe abroad and why they chose to show certain pictures 
to others.  Further, WKU could extract more useful information from students about 
photos entered in the contest by modifying the submission form as in Appendix 7. 
 Also, WKU has an agreement with students to participate in further activities 
upon returning home as a condition of receiving a World Topper Scholarship, and it 
allows students to pick the activity. WKU could modify this agreement and provide more 
meaningful options to students for a future project.  Students can “buddy” with 
international students face-to-face versus an email discussion, or participate in a focus 
group or the next student abroad symposium.  Engaging the Study Abroad students in 
activities is key for their personal development and is also a great way for them to share 
their experiences with those students who have not studied abroad.  Additionally, WKU 
needs to follow-up with students to ensure that each student is in fact participating in an 





 Studying in another country affords many rare opportunities to students, including 
potential language immersion and the chance to experience a country's geography, 
history, art and culture first hand. Many advisors argue that employers in our global 
economy seek skills that have been enhanced by overseas engagement, such as 
participation in an education abroad program.  As observed in the GLOBAL project, 
many first-year students at WKU have already thought about engaging in a study abroad 
program and feel it will be beneficial to their academic careers.  Students who studied 
abroad performed better on the global competence assessment over students who had not.  
Additionally, students who studied abroad were able to discuss observations they made 
while participating in a course located outside the United States.  The results of the 
GLOBAL project suggest  that further research on the effects of education abroad as it 
pertains to geo-literacy is needed, using the baseline data collected during the 2009-2010 
academic year at WKU.  Once the long-term impacts are better understood, WKU will 
better serve its students in the short-term, delivering a truly internationalized curriculum 







































Focus Group Spring 2010, Students who Studied Abroad in Winter 2009/2010  
 
Purpose of the Sessions: 
 
As part of thesis research for the Geoscience department and inquiries by the WKU Study Abroad and 
Global Learning Office, WKU is working to integrate study abroad throughout the University as part of its 
efforts to be a “Leading University with International Reach.”  Your feedback and insights today 
concerning study abroad will be critical to that process. Basically, we are interested in finding out what you 
think about your study abroad experience, and perhaps more importantly, why you think this way.   
 
Before we begin, there are some basics that we’d like to go over with you so that this session can be 
productive and interesting for all involved: 
 
• There are no wrong answers during this conversation, and we hope that you will be as open as 
possible. All conversations within this room will remain confidential, and we won’t use any names 
in our final reports. We also ask that whatever is said in this room remains in this room. 
• You don't need to agree with others, but we ask that you listen respectfully as others share their 
views. We’re hoping for a good, lively discussion here today, so feel free to respectfully disagree. 
• Some quick logistical concerns. We ask that you turn off your mobile devices during the session.  
• You may have noticed the tape-recorder. We will be taping the session because it’s sometimes 
hard to get all of the information down that we would like to. We’re really interested in what you 
have to say, and want to make sure that we can record all of the helpful things that are discussed 
here today.  
• Finally, keep in mind that we're interested in both positive and negative comments, and that the 




(0:00) To start, please jot down on a piece of paper the first three things that come to mind 
when you think of challenges you have experienced since returning home from your study abroad course. 
(Pause and allow students time to think)  
 
Now, please introduce yourself, tell us your major and where you studied abroad over the Summer 2009, 
and read what you wrote down -- we’ll be jotting down your thoughts on this flipchart. 
 
(0:05) Take some time to look at the flip chart and think about what general themes and issues appear 




(0:10) Have you felt "out of the loop" in discussions with your friends or family at home or at school?  
What are some examples?  What kind of emotions have you experienced since returning home?   
(probing options) 
 Why doesn’t anyone understand me? 
 Why do I feel so bad about being home? 
 Everyone at home has changed. 
 Why don’t they believe me that this transition is hard? 
 How will I tell them what I’ve learned without being insulting? 
 Who can I talk to that understands me? 
 Will this ever get easier?  
 I’ve changed. 







(0:15) How has your study abroad experience changed you? 
 
(0:25) What did this experience teach you about the host country’s culture? 
 
(0:35) What did this experience teach you about American culture? 
 
(0:45) What is something that you miss about the host country?  Did you bring back any customs or habits 
from the country you studied in?  If so, what are some examples?  Do other Americans find them strange?  
Do you now find some Americans’ behavior or habits strange, better/worse, or impolite?  What are some 
examples?  
 
(0:55) What is something that shocked you while abroad? 
 
(1:05) What will you do with the knowledge that you gained from your study abroad experience? 
 
Ending Questions 
(1:15) Would you recommend studying abroad to other students?  Why or Why Not?  What would be the 





































Focus Group Spring 2010, Students who Studied Abroad in Winter 2009/2010  
 
Purpose of the Sessions: 
 
As part of thesis research for the Geoscience department and inquiries by the WKU Study Abroad and 
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efforts to be a “Leading University with International Reach.”  Your feedback and insights today 
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think about your study abroad experience, and perhaps more importantly, why you think this way.   
 
Before we begin, there are some basics that we’d like to go over with you so that this session can be 
productive and interesting for all involved: 
 
• There are no wrong answers during this conversation, and we hope that you will be as open as 
possible. All conversations within this room will remain confidential, and we won’t use any names 
in our final reports. We also ask that whatever is said in this room remains in this room. 
• You don't need to agree with others, but we ask that you listen respectfully as others share their 
views. We’re hoping for a good, lively discussion here today, so feel free to respectfully disagree. 
• Some quick logistical concerns. We ask that you turn off your mobile devices during the session.  
• You may have noticed the tape-recorder. We will be taping the session because it’s sometimes 
hard to get all of the information down that we would like to. We’re really interested in what you 
have to say, and want to make sure that we can record all of the helpful things that are discussed 
here today.  
• Finally, keep in mind that we're interested in both positive and negative comments, and that the 




(0:00) To start, please jot down on a piece of paper the first three things that come to mind 
when you think of challenges you have experienced since returning home from your study abroad course. 
(Pause and allow students time to think)  
 
Now, please introduce yourself, tell us your major and where you studied abroad over the Winter Term 
2009/2010, and read what you wrote down -- we’ll be jotting down your thoughts on this flipchart. 
 
(0:05) Take some time to look at the flip chart and think about what general themes and issues appear 




(0:10) Have you felt "out of the loop" in discussions with your friends or family at home or at school?  
What are some examples?  What kind of emotions have you experienced since returning home?   
(probing options) 
 Why doesn’t anyone understand me? 
 Why do I feel so bad about being home? 
 Everyone at home has changed. 
 Why don’t they believe me that this transition is hard? 
 How will I tell them what I’ve learned without being insulting? 
 Who can I talk to that understands me? 
 Will this ever get easier?  
 I’ve changed. 
 
 







(0:15) Identify how the course applied to their major, even if the Study Abroad Course was taken as a 
general elective 
 




(0:35) Identify how being in the physical location helped them to learn more about their major 
 
 




(0:55) Identify how being surrounded by the culture helped them to understand more about their major 
 
 
(1:05) What will you do with the knowledge that you gained from your study abroad experience? 
 
Ending Questions 
(1:15) Would you recommend studying abroad to other students?  Why or Why Not?  What would be the 




































FOCUS GROUP INFORMED CONSENT 
 
Project Title:  __ Study Abroad: A Lesson in Geographic Knowledge ____________ 
 
Investigator:  ___ Erin Greunke, Dept of Geography, 1-270-745-4555____________ 
 
You are being asked to participate in a focus group conducted through Western Kentucky 
University and the Office of Study Abroad and Global Learning. The University requires 
that you give your signed agreement to participate in this project. 
 
The investigator will explain to you in detail the purpose of the project, the procedures to 
be used, and the potential benefits and possible risks of participation.  You may ask 
him/her any questions you have to help you understand the project.  A basic explanation 
of the project is written below.  Please read this explanation and discuss with the 
researcher any questions you may have. 
 
If you then decide to participate in the project, please sign on the last page of this form in 
the presence of the person who explained the project to you.  You should be given a 
copy of this form to keep. 
 
1. Nature and Purpose of the Project:   
This research aims to highlight the geographic knowledge gained among other 
benefits for those WKU students who will study abroad from the Summer Session 
2009 though Spring 2010 or before. This is an important area to research as if the 
data proves to be useful it could be used as a means to provide support in seeking 
additional funding.  It will also help gain an insight into what students actually 
learn while abroad. 
 
2. Explanation of Procedures:   
You will be provided a handout that outlines the timing of our focus group and 
the topics we will be discussing. 
 
3. Discomfort and Risks:   
There are no foreseen risks.  You may feel uncomfortable discussing certain 
topics, in which case you do not have to participate in the discussion. 
 
4. Benefits:   
The benefits of study abroad are numerous.  This research aims to highlight the 
geographic knowledge gained among other benefits for those WKU students who 
will study abroad from the Summer Session 2009 to Spring 2010. This is an 
important area to research as if the data proves to be useful it could be used as a 
means to provide support in seeking additional funding.  It will also help gain an 








(consent form continued) 
 
5. Confidentiality:   
Information gained from our focus group will remain confidential.  Your name 
will not be used in any report.  The focus group will be taped but will remain 
locked in the office of Geography and Geology along with any manuscripts up to 
3 years and then destroyed. 
 
6. Refusal/Withdrawal:   
 
Refusal to participate in this study will have no effect on any future services you 
may be entitled to from the University.  Anyone who agrees to participate in this 
study is free to withdraw from the study at any time with no penalty. 
 
You understand also that it is not possible to identify all potential risks in an 
experimental procedure, and you believe that reasonable safeguards have been taken to 
minimize both the known and potential but unknown risks. 
 
__________________________________________ _______________ 
Signature of Participant      Date 
__________________________________________ _______________ 
Witness        Date 
 
THE DATED APPROVAL ON THIS CONSENT FORM INDICATES THAT 
THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY 
THE WESTERN KENTUCKY UNIVERSITY HUMAN SUBJECTS REVIEW BOARD 
Paul Mooney, Compliance Coordinator 






















































WKU Faculty Study Abroad Attitudes and Knowledge Survey 
  
 INFORMED CONSENT 
 
Project Title: __ Study Abroad: A Lesson in Geographic Knowledge  
 
Investigator: __ Erin Greunke, Dept of Geography and Geology, 1-270-745-4555 
 
You are being asked to complete an online Study Abroad Faculty Attitudes and Knowledge Survey conducted through 
Western Kentucky University and the Office of Study Abroad and Global Learning. You can print a copy of this title page for 
your records.  
 
Some details are provided below as to the purpose of the project, the procedures to be used, and the potential benefits and 
possible risks of participation. You may email me any questions you have to help you understand the project at 
erin.greunke@wku.edu. 
 
1. Nature and Purpose of the Project: 
This research aims to highlight the geographic knowledge gained among other benefits for those WKU students who will study 
abroad from the Summer Session 2009 though Spring 2010. This is an important area to research as if the data proves to be 
useful it could be used as a means to provide support in seeking additional funding. It will also help gain an insight into what 
students actually learn while abroad. 
 
2. Explanation of Procedures: 
Please complete the following survey which will includes 18 questions – some have multiple options and some are open 
response. The survey should take approximately 10 – 15 minutes to complete. 
 
3. Discomfort and Risks: 
There are no foreseen risks. You may feel uncomfortable discussing certain topics, in which case you do not have to participate 
in the discussion. 
 
4. Benefits: 
The benefits of study abroad are numerous. This research aims to highlight the geographic knowledge gained among other 
benefits for those WKU students who will study abroad from the Summer Session 2009 to Spring 2010. This is an important 
area to research as if the data proves to be useful it could be used as a means to provide support in seeking additional funding. 
It will also help gain an insight into what students actually learn while abroad. 
 
5. Confidentiality: 




Refusal to participate in this study will have no effect on any future services you may be entitled to from the University. 
Anyone who agrees to participate in this study is free to withdraw from the study at any time with no penalty. 
 
You understand also that it is not possible to identify all potential risks in an experimental procedure, and you believe that 
reasonable safeguards have been taken to minimize both the known and potential but unknown risks. 
 
By completing the survey you agree to let your answers be used for research. 
 
THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY 
THE WESTERN KENTUCKY UNIVERSITY HUMAN SUBJECTS REVIEW BOARD 
VERIFICATION OF APPROVAL CAN BE GAINED BY CONTACTING: 
Paul Mooney, Compliance Coordinator 
TELEPHONE: (270) 745-4652 
 










WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
 

































How many undergraduate students on the average, do you advise per semester? (Include advising, 
appointments, office hours, drop-ins, by email, etc.) 
To what degree do you encourage your students to study abroad? 




 Strongly discourage 
 
  
How frequently do students ask you about study abroad without prompting? 











WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
Which statement best describes your view of study abroad? (Mark only one.) 
 Study abroad is not an option for students you advise. 
 Study abroad is a desirable part of the educational experience, but unrealistic for students. 
 Study abroad is a desirable and realistic part of the educational experience for students. 
 Study abroad is an essential part of the educational experience. 










WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
 
Rate each statement using a five point scale ranging from "Strongly Agree" to "Strongly Disagree". 
 
Strongly 
Agree Agree Neutral Disagree 
Strongly 
Disagree 
Study abroad is important 
to a student's personal 
development.      
Study abroad helps 
students find a better job 
when they graduate.      
Study abroad enhances an 
undergraduate's lifelong 
career opportunities.      
Study abroad results in a 
delay in students' 
graduation.      
Study abroad imposes an 
additional financial cost on 
students.      
Study abroad enhances a 
student's ability to think 
critically and solve 
problems. 







WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
 















WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
Rate your general understanding of study abroad and what WKU has to offer using the five point 
scale with "Excellent" meaning you could advise a student of 5 or more Study Abroad opportunities 
taking place and where to go to get started and "Poor" meaning you could not advise a student on 
any Study Abroad opportunities and could only recommend that they visit the Office of Study 










WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
Some students decided not to include study abroad as part of their collegiate experiences. 
For each reason below please rate the barriers students have identified for not participating in a 
study abroad course on a scale from "Very Significant" to "Very Insignificant." 
 
Very 




     
Time away 
from studies      
Time away 
from family 
and friends      
Delay of 
graduation      
Concern in 










to requirements      
Do not see the 
value added by 
studying 
abroad 
     
Disruption of 
work/internship 
experience      
Concern about 
health and 
safety abroad      
Fear of racism 
     
Opposition of 
family and 
friends      
Opposition of 






     
My major does 
not fit a study 
abroad option      
I do not know 
who to talk to 
about study 
abroad 
     
I cannot find 
useful 
information      
I’m not sure 
how to pay for 
a study abroad 
course 
     





WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 











WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
As an undergraduate student, I studied abroad and/or had an international work experience (e.g., 
volunteer, internship, paid.) 
 Yes 
 No 
If “Yes”, where did you go and how long was the longest experience? 
 
 





WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 























WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 




If “Yes”, where did you go, how long was the longest experience, and in what context (e.g., born 


























If "yes", please describe language proficiency level -- "Effective" being fluent and "Ineffective" as 
minimally proficient. 




 Very Ineffective 
 





WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 
 
What suggestions do you have to improve awareness or quality of study abroad 



















































WKU Faculty Study Abroad Attitudes and Knowledge Survey 
 A request to complete the WKU Faculty Study Abroad Attitudes and Knowledge 
Survey was sent via email during the Fall 2009 semester to all WKU faculty to elicit 
opinions and self-rate knowledge about study abroad. The survey was composed of 18 
questions, mostly fixed-responses and a few open-ended.   As the faculty at WKU are 
major players in the global learning of each student at WKU, it is important that they are 
globally literate and are on board with the University’s mission to internationalize the 
curriculum. The request to complete the survey was sent through the Director of SAGL to 
a WKU faculty mail list that contained approximately 500 email addresses, of those 111 
people responded.   The survey opened for responses on 18 November 2009 and closed 
on 17 December 2009.  The results were not used in the body of the thesis as, of the 111 
respondents, 110 had been abroad signalling, perhaps, only faculty who were interested 















Top 3 Responding Departments by Top 4 Responding Colleges for the WKU Faculty Study Abroad 
Attitudes & Knowledge Survey  
 
 
Department Number of Respondents Actual Total 
for College 























Teacher Education 6 
 
Counseling & Student Affairs 1 
 
 College of Health & 
Human Services 
14 
Consumer & Family Sciences 3  
Kinesiology, Recreation and Sport 3  
School of Nursing 5  
Total Top 3 Departments by 
Top 4 College Respondents 
66 of 111 total survey  respondents 










WKU Faculty Identifying Student Classification for Frequent Contact or Advisement  
 
 
   
 
  








WKU Faculty Frequency of Student Inquiry Regarding Study Abroad 
 
 




WKU Faculty Attitudes Regarding Importance and Effects of Study Abroad on a Student’s Education 
 Strongly 
Agree 
Agree Neutral Disagree Strongly 
Disagree 
Study abroad is important to a student's 
personal development. 
 
56  39  12  2  2  
Study abroad helps students find a better 
job when they graduate. 
 
22  38  40  7  4 
Study abroad enhances an undergraduate's 
lifelong career opportunities. 
 
33  49  20  6  3 
Study abroad results in a delay in students' 
graduation. 
 
3  8  41  43  16  
Study abroad imposes an additional 
financial cost on students. 
 
32  56  16  6  1  





think critically and solve problems.  
 
WKU Faculty Self-Rating on Knowledge of Study Abroad Opportunities  
 
 
WKU Faculty Rating on Student Barriers to Study Abroad Opportunities  
  
Very 
Significant Significant Neutral Insignificant 
Very 
Insignificant 
Cost 74 27 7 2 1 
Time away from studies 7 36 40 23 5 
Time away from family and 
friends 
9 39 36 22 5 
Delay of graduation 9 31 41 23 7 
Concern in adapting to the 
language and culture of 
others 
11 37 34 26 3 
Concern about applying 
credits to requirements 
9 32 39 28 3 
Do not see the value added by 
studying abroad 
3 34 32 27 15 
Disruption of work/internship 
experience 
15 35 31 27 3 
Concern about health and 
safety abroad 
7 27 41 30 6 
Fear of racism 0 10 39 36 26 
Opposition of family and 
friends 
7 23 45 27 9 
Opposition of faculty 0 1 27 42 41 
Competition with other 
collegiate activities (i.e. 
Athletics) 
4 34 39 23 11 
My major does not fit a study 
abroad option 
3 28 35 31 14 
I do not know who to talk to 
about study abroad 
1 30 33 24 23 






I’m not sure how to pay for a 
study abroad course 





















4. WKU Faculty Suggestions for Improving Awareness and Quality of Study Abroad 





























What suggestions do you have to improve awareness or quality of study abroad 
programs at WKU? 
 
Make MORE MONEY available to students studying abroad (more scholarships and grants, etc.) and they 
will find study abroad all on their own. Cost is the major limiting factor that students site as a reason to avoid 
studying abroad. 
Encourage faculty to be more supportive. 
none 
Keep it up. Get a good director. Make up our minds about what we want to do and be...and THEN find a good 
director r/t finding a director and then "changing directions. 
I think study abroad is doing well. 
All students should be encouraged, even required to spend one semester abroad (or at least one month). I 
would love to see, for example, linked classes where a student would study the art, language, literature and 
history of an area/country for one semester, then during the break actually visit that country. Alternatively, 
students could study the art, language, history and literature of their host country while living there. Even 
general education requirements should be met with study abroad opportunities. 
Be consistent in what you call the programs and services. Be consistent in titles given and what each person 
does. There are too many administrators that I don't have a clue who is reponsible for what. I will say that the 
section dealing with faculty who are seeking Visas and Green Cards is very effective. 
Set a flat fee for everything. If a professor wants to do a study abroad trip, it is very confusing. The cost for 
students is not set. Also, it takes a long time for it to get approval and we get nothing in return in terms of 
course reductions, even though it is a lot of work. 
Increase funding for student travels and increase pay for faculty willing to lead these trips. 
Send advisors information on the different options. 
My students have no idea how to live and act in Kentucky, let alone travel abroad. We need to teach them that 
before they go overseas and disgrace themselves. 
Unfortunately, in technical subjects like mathematics and computer science, study abroad is not very practical. 
The curricula are too full, and sufficiently structured that it's hard to fit in on an interim basis. Also, there is 
the unhappy fact that our standards are below those of international-class universities, and it's unlikely most of 
our students could survive a 3rd or even 2nd year course in most of them. As a single example among many, 
calculus would be on the entrance examinations at most universities in Europe or the Far East, in a form 
which is more theoretically demanding than the versions we are able to teach. I personally enjoyed my time in 
France and Germany very much, and found it valuable. But I stayed away from courses in English, and also 
from the American student ghettos which tend to arise. My sense is that much of what passes for "study 
abroad" these days is so diluted that it's barely study abroad. It risks degenerating into "paid vacation to nice 
place for supervising faculty member." -- David Erbach 
I incorporate examples of study abroad experiences and talk about the benefits in my class. 
I don't know what the current efforts are. It seems to me that the students I have know at WKU who consider 






I feel like many of the study abroad opportunities at WKU are there because the departments want to say they 
offer a study abroad course and not because there are significant learning objectives that are met. I think study 
abroad can be a great learning experience when the course is well-constructed; however, it can also be 
"tourism for credit" if thrown together for the sake of checking the proverbial "study abroad" box. If we can 
reduce the number of courses that fit into the latter category, I think the quality of study abroad would 
improve greatly. Personally, I'm lukewarm towards study abroad because most students that tell me they want 
to go abroad say nothing about what they expect to learn or how it fits into their studies or their career; they 
just want a fun trip. I wish I saw more evidence that study abroad really broadened the perspectives of every 
student; some of them return and SAY that but don't really demonstrate it very well at all. 
None. 
Continued education about interdisciplinary experiences and supporting students and faculty with expenses of 
travel. The tuition break is very useful in recruiting students. 
pay students to talk to other students about their experience 
New faculty need information about what study abroad programs are available, who students should talk to, 
and all other important resources. At Orientation, we were introduced to the KIIS program, which was very 
interesting and helpful. I could direct my students there and I could call them to inquire about more 
information. Are there other sources of information on campus that I need to know about? Seems likely. 




Administrative involvement (president, provost) More money for foreign language study at WKU, in more 
languages 
 
More financial support for all ranges of students is needed for study abroad. Recently I had a very good 
student show interest in continuing his creative research in Thailand. He was severely troubled with acquiring 
financial aid. It seemed none of the scholarships or any of the departments/colleges could help him with 
funding. He was persistent and managed to use his normal financial aid for the semester abroad, however, I 
feel the university should have been able to assist him more. I feel as if he made this happen, largely without 
our help. 
Don't have any 
x 
No suggestions. 
More brochures and pamphlets up in other departments on their display boards about various places that study 
abroad can take them. That always caught my eye as a student and made me want participate in some of the 
study abroad opportunities. I just never could because of athletics. 
The major barrier students voice to me is financial. I know several options exist to help students afford the 
experience of studying abroad and that WKU has been trying to publicize those options. But students continue 
to see these experiences as economically impossible. 
I think you do a terrific job by offering the programming and the in-class talks. I'm not sure if you are at ATP 
and MASTER Plan events, but I'd say the earlier you could get to students, the better. 
Facebook/MySpace/Twitter are also venues to explore. Using FaCET to promote programs and opportunities 
to teach abroad to faculty and grad students would be good, as well. 
I think a good job is being done on awareness. 
Visits to classrooms can be effective if the person who speaks is aware of the "felt needs" of students and can 
present the necessary factual information along with the "sizzle" that sells the idea of study abroad. 
Like many new things, this change will take a while to become part of the institutional culture. Educating 
WKU students needs to begin during the recruiting process and orientation process before students even 
begin. In addition, the more we can communicate how study abroad relates to either general education or 
students' majors the more likely students will take notice. Increasing the faculty teaching stipends will also 






Start to hiring professors in the each major language - there is no Russian language professor at WKU to teach 
More visibility of the program to the faculty and to the student. 
none 
Come to faculty deparmental meetings and listen to our contstraints in getting students to study abroad. The 
students listen to us, and the only way we can filter the thousands of e-mails we get every semester is for a 
representative to take the time to understand our program by coming and talking to us personally. Focus on 
cost mitigation. Many Western students are poor and cannot afford study abroad without help. 
1. Inform students from the get-go about the need to begin saving money for study abroad as FRESHMAN so 
that they have more financial leverage as juniors and seniors when most study abroad opportunities likely 
present themselves. 2. Work with KIIS to allow more professors to design their own trips. The ready-made 
trips offered by KIIS don't have a great reputation among WKU faculty, and there are disheartening stories of 
unnecessary turf wars over particular courses and locations with professors from other universities. 3. 
Otherwise, I think the Study Abroad Office is doing all it *can* do during an economic downturn while 
working with faculty busy with 4/3 or 4/4 teaching loads with service and research requirements for tenure. 
The obvious thing that would improve the situation is more money to increase the award for worldtopper 
scholarships and so forth. 4. Okay, I'm going to go back on an answer I gave earlier--what WOULD it mean 
for students if they came to WKU knowing full well that study abroad WAS REQUIRED for graduation. 
That's an interesting idea...one that should be investigated further. 
More monies should be available to students to study abroad. 
Have more of an exchange directly with universities in other countries and not through a consortium. 
Promote awareness about other cultures. 
xxx 
Discuss financing and reasons to do it (have students share their reasons). 
Making scholarship information more accessible is important. The financial burden is the hardest part for 
students to negotiate. Those of us who have taught abroad obviously see the value for students, but I'm not 
sure that the majority of the faculty at Western see the importance of studying abroad. In my field many more 
students would like to participate than can afford to. I'm not sure about students in other colleges. 
The key I believe making students aware of affordabilty. Many of our students start with the assumption that 
study abroad is too expensive. 
Really somehow cost seems to be the big problem. 
I don't have enough experience with study abroad programs to answer. 
None 
None 
None at present. 
Start promoting early when recruiting students to WKU Advertise by whatever means might be effective. Get 
into classes and give presentations Get students with positive experiences sharing their experiences with 
fellow WKU students by whatever means might be effective 
I have heard of too many study abroad experiences that were little more than glorified fieldtrips..... Study 
Abroad trips should be run by tenure-track or tenured faculty who have been to the country and have at least a 
working knowledge of the language and culture. It is an embarassment that so many trips are run by faculty 
who have never been to the countries of interest. 





More of the same 
constant advertising 
I'd have students contact KIIS or Jerry Barnaby and the folks in "his" office. This might be a stretch, but 
perhaps a statement on everyone's syllabus would do the trick. I'd even include financial information. Maybe a 
statement could be prepared and sent to all faculty for inclusion in their syllabi. (The deans and department 
heads could suggest that inclusion and the statement could be modified as needed according to specific needs 
of the department or college.) 
One stop shopping for study abroad classes on a website with the credit hours, length of time involved, need 
for language proficiency and cost factors clearly outlined. If study abroad would take the place of the foreign 
language requirement here at WKU, we would have many more students interested in this activity. Also it 
would help if these classes would all be accepted for category E credit, as some students would like to use a 
study abroad to meet this requirement. We also need to help students plan for this from admissions. Often by 
the time they are ready to seriously consider study aboard, they have already taken all of the general education 
package and the study abroad, while interesting, does not count towards anything in their major. So it ends up 
being an expensive option to take a class they don't really need for any requirement to graduate and thus 
difficult to justify. 
Continue to look for flexibility with offerings (both topics and times offered). 
The office should be renamed The Office of Domestic and International Study Opportunities. Not everyone is 
able to study abroad. However, many students would welcome the opportunity to participate in study tours 
here in the United States. Unfortunately, WKU has no office to coordinate such programs. The logical 
solution would be to extend the purview of the current Study-Abroad Office. 
It is key that institutional support continue and increase, when the economic situation allows it. 
#1 Dr. Ransdall and others who hold the purse strings need to hire full time foreign language faculty in 
Chinese (especially), Arabic, and other hot languages. It's weird to bill ourselves as having Intl Reach when 
we've only had 2 basic Chinese language courses. #2 Hire a director of Study Abroad who knows what he/she 
is doing, meaning: follow through with interested faculty (like me) who have contacts in foreign countries and 
who want to boost study abroad. I must admit to GREAT frustration with past directors of study abroad. 
Perhaps they are overwhelmed with duties. If so, then fund more staff. Or get people who are more efficient. 
Provide faculty with advising 'notes' or handbook to refer to when advising; Create a central 'clearing house' 
for all study abroad opportunities to aid in communication instead of relying on the professor who's trying to 
recruite for an individual class (that is one thing noted by faculty as a deterant to developing study abroad 
classes - no infrastructure - lot of faculty work and very little renumeration outside of expenses) 
Have study abroad present overview programs in Departmental meetings. Make it easier for Faculty to have 
study abroad experiences so they can get immersed in the culture and experiences that enhance the 
development of each individual. 
There are a variety of ways to improve awareness around campus by setting up information tables in high 
traffic areas at peak times. There are foyers/lobbies in most of the buildings on campus. Placement near food 
service would be ideal because everyone needs to eat. In addition, brief classroom visits would be beneficial 
as well, say fifteen minutes. Instructors should be able to give up 15 minutes of class time. Courses could be 
targeted based on what study abroad programs you would like to promote. In other words, find the classes that 
would have the students that would be interested in the topics or the region where the program is taking place. 
1) When advertising opportunities it would be helpful to include available resources for students to fund the 
study. 
a 
Must be a focus across campus for study abroad to advance 
establish financial aid for students to study abroad 
Make it an implied expectation as a freshman. WKU does a great job of indoctrinating students into the 





I would love to have a program that enhanced our majors. I'm considering offering my summer course abroad, 
and plan to look into the process this spring. I think the abroad experience is very important, but student often 
don't want to upset their fall/spring schedules, especially if they are late to the major, it could mean another 
term or year, as some of our classes are only offered in sequence and once a year. 
more publicity more diversity of options more economical 
We definitely need to pursue grant opportunities to provide additional funding for scholarship help for those 
students who seek to participate in study abroad programs. I strongly believe that simply providing 50% of the 
cost of such an experience through a grant or scholarship program would have a tremendous impact on the 
number of students who would seek to be involved in study abroad programs! Next, making sure that faculty 
members are aware of these wonderful opportunities involves better communication of what is already 
available. Then, in turn, these faculty members will need to do a better job of informing their students and 
promoting these programs. 
More funding support More support for faculty (stipends) 
In my experience most students assume they can't afford it. Start with strategies for addressing cost. 
I have no suggestions at this time. 
Help students define what type of experience best matches their needs from eco-tourism to full immersion. 
4 
Employer surveys rate study abroad very low in terms of what the employer is looking for with respect to 
hiring an employee. 
Academic leadership should support faculty SA initiatives 
none 
None 
I have concerns about students seeing it as just a travel experience...not substantive cultural learniing 
experience. I have concerns about student safety and legal issues. I have concerns that some faculty who even 
take students abroad aren't much more culturally aware than the students themselves. 
Increase amount of money available for faculty to research and create study abroad courses. Currently, the 
$2000 total available to me would barely cover a plane ticket, let alone on-the-ground travel expenses/room 
and board, etc. 
None 
Too cost prohibitive 
None 
I feel since Mr. Barnaby has taken charge the process has become more fluid. 
Have more student take a foreign language during their 1 year at WKU. Otherwise, they just do not hear about 
most of the opportunities. 
I think you're doing well right now. 
Show to students more about education system in other countries. 
Pay faculty more money to get involved. 






make them more financially feasible for students (provide more scholarships) - they want to go, they have a 
hard time finding $ 
Restructure language programs at WKU and Gen Ed requirements (e.g. language classes geared toward study 
abroad students or focused on usable conversational language rather than literature majors) Raise visibility of 
study abroad programs for most students (e.g. in-class presentations) 
Advertise ways students can defray costs. Money is the biggest deterrent. 
Insure the professors against liability while they are abroad with students. Keep doing what you are doing, and 
more of it. Have more students, staff, and faculty members from abroad on campus. Work to reduce some of 
the ignorance about "foreigners" and different cultural and ethnic groups in classes and other activities on 
campus. Provide more scholarships for study abroad in all fields. Make foreign language mandatory--at least 
two years of it. Continue to work with a variety of groups abroad to increase the number and type of 
experiences abroad that are available for our students. Make it easier for faculty and staff to go on such trips--
financially, and with respect to job issues like tenure, promotion, and staffing. Make more local, state, and 





Provide more serious scholarships and get serious about requiring foreign language classes. I don't know why 
you expect people to go abroad when they get very few useful took in the way of our famous "international 
reach". 
Bring former Study Abroad students back to campus to explain how it changed their careers/etc. Stop 
participating in programs that are little more than "academic tourism." They provide very little in the way of 
life changing experiences. American students traveling with American students being taught by American 
teachers is only marginally better than watching PBS. Find a donor(s) that will set up a fund that will help 
defray costs. Until that is possible, I suggest that you make some kind of distinction between the types of 
programs and offer more scholarship money to those that are likely to contribute to a student's worldview. 
Based on the Study Abroad Fair that I attended, there are many for-profit that seem to have relatively little 
merit in my opinion. Integrate the Study Abroad program into the Honors program in some meaningful way. 
It is a natural combination as some of our best and brightest would also be those who would benefit the most 
from Study Abroad. Integrate technology into the Study Abroad program. Students on Study Abroad can 
stream back video, electronic journals, photographs, etc. that could be incorporated into a classroom back at 
WKU. 
None at this time. 
Focus on faculty and advisors across campus. In my department, about 90% of our majors study abroad, but 
often I hear that an advisor in another area has discouraged a student from doing it, particularly in those field 
in which the upper-division coursework has little flexibility. Perhaps a CAN session could be dedicated to 
study abroad, if that hasn't already been done. (Talk to Kevin Thomas in AARC.) In this session, someone 
from Student Financial Assistance should briefly talk about how loans & KEES scholarships can apply toward 
study abroad. 
Student led sessions late in day and at night. 
None 
Inform parents at ATP 
give information at orientation 
Increase WorldTopper scholarship funds to $500-1000 per student (summer); more for semester. Create 
additional opportunities for past study abroad students to explain to current students value of study abroad. 
Get more faculty involved-- positive for professional development and increases student exposure to study 
abroad. More international/global undergraduate curriculum at WKU. Allow study abroad courses to satisfy 



































































Project Title: __Study Abroad: A Lesson in Geographic Knowledge ____________ 
 
Investigator: __Erin Greunke, Dept of Geography and Geology, 1-270-745-4555__ 
 
You are being asked to complete an online Study Abroad Incoming Freshman Attitudes Survey conducted through Western Kentucky 
University and the Office of Study Abroad and Global Learning. You can print a copy of this title page for your records. 
 
Some details are provided below as to the purpose of the project, the procedures to be used, and the potential benefits and possible 
risks of participation. You may email me any questions you have to help you understand the project at erin.greunke@wku.edu. 
 
1. Nature and Purpose of the Project: 
This research aims to highlight the geographic knowledge gained among other benefits for those WKU students who will study abroad 
from the Summer Session 2009 though Spring 2010. This is an important area to research as if the data proves to be useful it could be 
used as a means to provide support in seeking additional funding. It will also help gain an insight into what students actually learn 
while abroad.  
 
2. Explanation of Procedures: 
Please complete the following survey which will includes 13 questions – some have multiple options and some are open response. The 
survey should take approximately 10 – 15 minutes to complete. 
 
3. Discomfort and Risks: 




The benefits of study abroad are numerous. This research aims to highlight the geographic knowledge gained among other benefits for 
those WKU students who will study abroad from the Summer Session 2009 to Spring 2010. This is an important area to research as if 
the data proves to be useful it could be used as a means to provide support in seeking additional funding. It will also help gain an 
insight into what students actually learn while abroad. 
 
5. Confidentiality: 




Refusal to participate in this study will have no effect on any future services you may be entitled to from the University. Anyone who 
agrees to participate in this study is free to withdraw from the study at any time with no penalty. 
 
You understand also that it is not possible to identify all potential risks in an experimental procedure, and you believe that reasonable 
safeguards have been taken to minimize both the known and potential but unknown risks. 
 
By completing the survey you agree to let your answers be used for research. 
 
THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY 
THE WESTERN KENTUCKY UNIVERSITY HUMAN SUBJECTS REVIEW BOARD 
VERIFICATION OF APPROVAL CAN BE GAINED BY CONTACTING: 
Paul Mooney, Compliance Coordinator 
TELEPHONE: (270) 745-4652 
 

















WKU University Experience Study Abroad Attitudes Survey 
 








Please indicate your race/ethnic category (Optional): 
 
 
What is your religion?  (Optional) 
 





WKU University Experience Study Abroad Attitudes Survey 
 
Where were you born? (Please name city, state, and country). 
 









WKU University Experience Study Abroad Attitudes Survey 
 
Did you study abroad in high school? 
 Yes 
 No 












WKU University Experience Study Abroad Attitudes Survey 
  
Have you ever traveled outside of the United States? 
 Yes 
 No 
If “Yes”, please name the country and amount of time abroad 
 
 





WKU University Experience Study Abroad Attitudes Survey 
 
How important are the following for your academic career at WKU?: 
a) Take courses abroad that will be a part of my major/minor. 
 Very Important  Somewhat Important  Not at All Important 
 
b) Speak a language other than English 
 Very Important  Somewhat Important  Not at All Important 
 
c) Study abroad with a particular academic program (Faculty-Led, KIIS, CCSA, ISA, etc) 
 Very Important  Somewhat Important  Not at All Important 
 





 Very Important  Somewhat Important  Not at All Important 
 
e) Do service work or an internship abroad 
 Very Important  Somewhat Important  Not at All Important 
 





WKU University Experience Study Abroad Attitudes Survey 
 
 
Please read the following statements and indicate if you strongly agree, somewhat 
agree, somewhat disagree, or strongly disagree with each statement. 
 a) University requirements should include an international education component, taken either at 
WKU or abroad. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
b) The more time spent in class learning about other countries, cultures, or global issues, the less time 
is available for the basics. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
c) The presence of students from other countries on US campuses enriches the learning experience 
for American students. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
d) All undergraduates should be required to study a language other than English to a level of spoken 
and written proficiency. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
e) Learning about other countries, cultures, and global issues is useful but not necessary component 
of my career aspirations. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
f) Other universities in the world can teach me a lot about how to view my major. 






g) An important reason for an international education is to learn how different cultures view the 
United States. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 





WKU University Experience Study Abroad Attitudes Survey 
 
Please read the following statements and indicate if you strongly agree, somewhat 
agree, somewhat disagree, or strongly disagree with each statement. 
a) I anticipate participating in a study abroad course before I graduate from WKU. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
b) I plan to research study abroad opportunities sometime during my freshman year. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
c) I am not interested in hearing about study abroad. 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 
d) I do not see the value added by studying abroad 
 Strongly Agree  Somewhat Agree  Somewhat Disagree  Strongly Disagree 
 





WKU University Experience Study Abroad Attitudes Survey 
 
Some students have concerns about including study abroad as part of their 
collegiate experience.  
For each reason below please rate on a scale from one to six, with "1" meaning 
"Major Concern" and "6" meaning "Minimal Concern” as potential barriers for 
you in deciding whether or not to study abroad.  
a) Cost 






b) Time away from studies 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
c) Time away from family and friends 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
d) Delay of graduation 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
e) Concern in adapting to the language and culture of others 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
f) Concern about applying credits to requirements 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
g) Disruption of work/internship experience 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
h) Concern about health and safety abroad 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
i) Fear of racism 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
j) Opposition of family and friends 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
 
k) Opposition of faculty 







l) Competition with other collegiate activities (i.e. Athletics) 




m) My major does not fit a study abroad option 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
n) I do not know who to talk to about study abroad 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
o) I cannot find useful information 
 1(Major Concern)  2  3  4  5  6(Minimal Concern) 
 
  
p) I’m not sure how to pay for a study abroad course 


































































Study Abroad Photo Contest Visual Imagery Analysis Survey 
 
Project Title: __ Study Abroad: A Lesson in Geographic Knowledge ____________ 
 
Investigator: ___ Erin Greunke, Dept of Geography, 1-270-745-4555____________ 
 
You are being asked to complete an online Study Abroad Photo Contest Visual Imagery Analysis Survey conducted through 
Western Kentucky University and the Office of Study Abroad and Global Learning. You can print a copy of this title page for 
your records. 
 
Some details are provided below as to the purpose of the project, the procedures to be used, and the potential benefits and 
possible risks of participation. You may email me any questions you have to help you understand the project at 
erin.greunke@wku.edu. 
 
1. Nature and Purpose of the Project: 
This research aims to highlight the geographic knowledge gained among other benefits for those WKU students who will study 
abroad from the Summer Session 2009 though Spring 2010. This is an important area to research as if the data proves to be 
useful it could be used as a means to provide support in seeking additional funding. It will also help gain an insight into what 
students actually learn while abroad. 
 
2. Explanation of Procedures: 
Please complete the following survey which will includes 12 questions – some have multiple options and some are open 
response. The survey should take approximately 15 minutes to complete. 
 
3. Discomfort and Risks: 
There are no foreseen risks. You may feel uncomfortable discussing certain topics, in which case you do not have to participate 
in the discussion. 
 
4. Benefits: 
The benefits of study abroad are numerous. This research aims to highlight the geographic knowledge gained among other 
benefits for those WKU students who will study abroad from the Summer Session 2009 to Spring 2010. This is an important 
area to research as if the data proves to be useful it could be used as a means to provide support in seeking additional funding. 
It will also help gain an insight into what students actually learn while abroad. 
 
5. Confidentiality: 





Refusal to participate in this study will have no effect on any future services you may be entitled to from the University. 
Anyone who agrees to participate in this study is free to withdraw from the study at any time with no penalty. 
 
You understand also that it is not possible to identify all potential risks in an experimental procedure, and you believe that 
reasonable safeguards have been taken to minimize both the known and potential but unknown risks. 
 
By completing the survey you agree to let your answers be used for research. 
 
 
THIS PROJECT HAS BEEN REVIEWED AND APPROVED BY 
THE WESTERN KENTUCKY UNIVERSITY HUMAN SUBJECTS REVIEW BOARD 
VERIFICATION OF APPROVAL CAN BE GAINED BY CONTACTING: 
Paul Mooney, Compliance Coordinator 
TELEPHONE: (270) 745-4652 
 












Study Abroad Photo Contest Visual Imagery Analysis Survey 
 
Title of Photograph Submitted for Photo Contest: 
Where was the photograph taken? 
Approximate Date of Photograph: 
 
 
What session did you study abroad? (i.e. Winter Term 2008) 
 
Please email a digital copy of one of the photos you submitted for the photo contest that you would 
like to use for the visual analysis.  (Photos uploaded maybe be used in the thesis report and for no 
other purpose). 
Please send to erin.greunke@wku.edu 
If it is more convenient or your cannot email the photograph to the researcher, is it acceptable for the 
researcher to collect a copy of the photography from the Office of Study Abroad and Global 










Study Abroad Photo Contest Visual Imagery Analysis Survey 
 
Before you begin the questionnaire,  
 
Please take a moment to look over your entire photograph. 
 
 











Why have you chosen to submit this particular 
picture?  





Study Abroad Photo Contest Visual Imagery Analysis Survey 









Study Abroad Photo Contest Visual Imagery Analysis Survey 
 





Name items as many items in the photo as you can. 
* People & Activities 
 
 
* Buildings & Objects 
 
 










Study Abroad Photo Contest Visual Imagery Analysis Survey 
 
 
Based on what you have observed from the previous question, list three things about nature or 

























Study Abroad Photo Contest Visual Imagery Analysis Survey 
 

































7. Study Abroad Photo Contest Visual Imagery Analysis Survey Student Responses  
































Photo 01:  Umbrella Fort (Lijiang, China) 
 
Title of Photograph: Fort Umbrella 
Where was the photograph taken?: Lijiang, China 
What session did you study abroad?: Summer Term 2009 
Approximate date of photograph: June 30, 2009 
 
1. Why have you chosen to submit this particular picture?  
  
It was my favorite picture from the whole trip because it really captured a special moment. The 
kids playing with the umbrellas reminded me of how alike we all are even if we can't speak the 
same language and if our customs or beliefs seem strange to each other. Those children were 
not only adorable, but reminded me and everyone else who saw them playing what it was like to 
be a child. I believe we had just as much, if not more fun, watching them play as they did inside 
their little umbrella fort as they occasionally peaked out at us only to burst into hysterical giggles. 
Laughter truly is universal. 
 
2.  What are you trying to show the viewer? What story is your photo telling? 
What is happening in this  photo? 
 
I wanted to show them the special moment. It was definitely something I am going to remember 
for the rest of my life, and I wanted the people who were looking at my pictures not to just think 
'wow that is beautiful' but 'oh! they are so adorable!' Everyone takes pictures of beautiful and 
amazing places, but it is not the places that make a study abroad trip; it is the people you 
encounter on the way. I made so many friends while I was in China, and while I did go to some 
pretty amazing places, I don't think those pictures truly capture the magic of China. I learned a lot 





country is not composed of empty buildings or deserted street corners (if it was, who would really 
go visit it anyways). The people I met helped me capture the spirit of the Chinese people which 
means going beyond being a tourist taking pictures. 
 
 
3. Take a closer look at the photograph and fill in the following chart one section 
at a time.  Name items as many items in the photo as you can.  
 
People & Activities Buildings & Objects Natural Elements 
Four kids are pictured playing 
in an 'umbrella fort' laughing 
as people walk by and play 
with them. 
The kids are sitting on a 
cobbled stone street in the 
square of "old town" in Lijiang. 
No buildings can be seen. 
It was about noon and partially 
cloudy, but you can't really tell 
in the picture. 
 
4. Based on what you have observed above, list three things about nature or 
culture you might infer from this photograph. 
  
1 2 3 
Children/people are made of 
the same fabric throughout the 
world. 
Tigger umbrellas are the 
coolest thing since sliced 
bread. 




5.  Now that you have returned to the United States, what questions does this 
photograph raise in your mind? 
 
Why don't more students want to go to China? 
 
 
6. How could you find answers to your questions? 
 
They don't know how awesome it is, and what kind of experience they can have. This trip opened 
my eyes to a lot of stereotypes I had about China just sitting in the back of my mind (I mean, I 
was very surprised by how different and kind and friendly all the people I met over there were--













Photo 02:  Indian Dancer (Bangalore, India) 
 
 
Title of Photograph: Indian Dancer 
Where was the photograph taken?: Bangalore, India 
What session did you study abroad?: Spring 2009 
Approximate date of photograph: May 07, 2009 
 
1. Why have you chosen to submit this particular picture?  
  
because it is unique...it is me but me emerced in an entirely different culture. I am dressed and 
posed and made up as a traditional indian dancer. 
 
2.  What are you trying to show the viewer? What story is your photo telling? 
What is happening in this    photo? 
 
I am trying to show the viewer that transcending culture is not only possible but awesome. A 
regular southern girl can go to India and learn the culture, and be integrated. All it takes is an 
open mind and an open heart. In this photo I am displaying one of the traditional dance poses 
that I learned in my Traditional Indian Dance class. 
3. Take a closer look at the photograph and fill in the following chart one section 






People & Activities Buildings & Objects Natural Elements 
Me, in a dance pose My dance teachers house. none 
 
4. Based on what you have observed above, list three things about nature or 
culture you might infer from this photograph. 
  
1 2 3 
first the obvious: the 
apparel/makeup/clothes/hair/jewelery 
clothes hanging up in the 
backround....may help one 
to infer that washer/dryer 
machines are not prevelant 
barred windows; this is to 
allow fresh air in (no air 
conditioning) without 
letting theives in. 
 
 
5.  Now that you have returned to the United States, what questions does this 
photograph raise in your mind? 
 
the dancing in India is strictly Indian...meaning it was founded and brought popularity by 
India....what in America was originated in America, and not brought over from Europe? 
 
6. How could you find answers to your questions? 
 


















Photo 03:  image 00561 monkeys (Ecuador) 
 
Title of Photograph: image 00561 monkeys 
Where was the photograph taken?: ecuador 
What session did you study abroad?: Spring Break 2009 
Approximate date of photograph: march 2009 
 
1. Why have you chosen to submit this particular picture?  
  
It is a relatively good quality photo of wildlife in ecuador. 
 
2.  What are you trying to show the viewer? What story is your photo telling? 
What is happening in this    photo? 
 
The photo shows monkeys in their native habitat in ecuador. They reminded me a lot of the 
squirrels found in the US. They were about the same size as squirrels and would climb through 





3. Take a closer look at the photograph and fill in the following chart one section 
at a time.  Name items as many items in the photo as you can.  
 





We were at a zoo when this 
photo was taken, however the 
monkeys were not an exhibit 
but rather were wild monkeys 
that lived in the trees near the 
zoo. A native ecuadorian who 
was traveling with our group 
offered the monkeys a piece of 
fruit from the tree the monkeys 
were climbing in. The monkey 
is interested in the fruit. He 
climbs down the tree towards 
it. 
Monkeys in the trees Monkeys in the trees 
 
4. Based on what you have observed above, list three things about nature or 
culture you might infer from this photograph. 
  
1 2 3 
Monkeys climb in trees. Monkeys are social creatures. 
There are two show in this 
photo; however, there were 
many more (maybe a group of 
10?) that lived together in the 
tree. 
Monkeys will respond to 
human interaction....the 




5.  Now that you have returned to the United States, what questions does this 
photograph raise in your mind? 
 
How would a photo of the animals native to United States appear to someone from another 
country? Before I traveled to ecuador, monkeys seemed very different and foreign. Now they 
seem just like any wild animal. 
 
















Where was the photograph taken?: Lincoln, England 
What session did you study abroad?: Spring 2009 
Approximate date of photograph: February 2009 
 
1. Why have you chosen to submit this particular picture?  
  
Knowing that the arch is almost 2000 years old and still standing is amazing. I could walk up and 
touch it. All the locals just saw it as another piece of amazing history in their town, and that would 
never happen in the US! 
 
2.  What are you trying to show the viewer? What story is your photo telling? 
What is happening in this    photo? 
 
Im trying to show the viewer that 2000 year old arches don't belong in a museum behind glass, 
but somewhere where everyone can enjoy it for free. I mean, its not going to disintegrate anytime 
soon. The biker riding through the arch shows that the locals think nothing of history, its just a 
way of life for them. History has become a part of the present for them. The photo is just of a 
biker riding through the Newport Arch (I think thats what its called). 
 
3. Take a closer look at the photograph and fill in the following chart one section 
at a time.  Name items as many items in the photo as you can.  
 
People & Activities Buildings & Objects Natural Elements 
A man with wild hair riding a 
bike. A couple people walking 
in the rain, holding umbrellas 
or pushing baby cairraiges. 
The Arch dominates the photo 
by little shops can be seen 
through it. Also an old-
fashioned lamp post but thats 
not too important. 
You can tell it is wet from the 
rain. There is a tree without 
leaves just throught he arch 
and a couple more beyond the 
little shops. There is some ivy 
growing on the arch. 
 
4. Based on what you have observed above, list three things about nature or 
culture you might infer from this photograph. 
  
1 2 3 
People walked or biked more 
than in the US. 
Old things were a part of life, 
not something treasured in a 
museum or in need of 
replacement. 
Maybe that it rains a lot? 
 
5.  Now that you have returned to the United States, what questions does this 




6. How could you find answers to your questions? 
 
if I had any I would look back at the notes from this class field trip where I took the photo 
Student 5 
Title of Photograph: School 





What session did you study abroad?: Winter Term 2009 
Approximate date of photograph: 01/2009 
 
1. Why have you chosen to submit this particular picture?  
  
I felt it best represented my experiences. 
 
2.  What are you trying to show the viewer? What story is your photo telling? 
What is happening in this    photo? 
 
I was trying to show how friendly and open the people there were. This was during a presentation 
we were making during our time in the village. 
 
3. Take a closer look at the photograph and fill in the following chart one section 
at a time.  Name items as many items in the photo as you can.  
 
People & Activities Buildings & Objects Natural Elements 
Students School Hut Trees grass plants 
 
4. Based on what you have observed above, list three things about nature or 
culture you might infer from this photograph. 
  
1 2 3 
Warm Friendly Education is important 
 
5.  Now that you have returned to the United States, what questions does this 
photograph raise in your mind? 
 
What are the students doing now? 
 
6. How could you find answers to your questions? 
 











Title of Photograph: Berlin Alleyway 
Where was the photograph taken?: Berlin, Germany 
What session did you study abroad?: May Term 2009 
Approximate date of photograph: June 1st, 2009 
 
1. Why have you chosen to submit this particular picture?  
  
I felt that this picture represented so much of Germany's past and present. The images of modern 
graffiti contrasted with the historical museum entrance to an exhibit commemorating Anne Frank 
really captured the character of Berlin. In a city that has experienced so much turmoil through war 
over the last 100 years, the use of artwork and also remembrance has helped Germany to move 
past its struggles. To find such a juxtaposition in a small alleyway, which I stumbled upon by 
mistake, stirred me to capture that feeling on film. 
 
2.  What are you trying to show the viewer? What story is your photo telling? 
What is happening in this    photo? 
 
I'm trying to encourage the viewer to see the meaning in details. Through the modern grunge feel 
of the alleyway with bright graffiti on the walls and the significance of the historical figure of Anne 
Frank, a Jew killed in the Holocaust, the sense of loss is doubled by the surroundings of the 
museum. This photo is telling the story of healing as well, the fact that Germans have grown from 
the experience of war and expressed it through commemoration and artwork is meaningful and 
relatable to people of all backgrounds. I walked into this alleyway and was immediately taken by 
the images that surrounded me, I would like to convey that feeling to anyone viewing this 
photograph. 
3. Take a closer look at the photograph and fill in the following chart one section 






People & Activities Buildings & Objects Natural Elements 
2 people looking at graffiti in 
background 
4 walls surrounding alley 
bicycles lined up poster of 
Anne Frank at exhibit entrance 
modern metal sculpture on 
wall sign for a cafe 
small tree growing out of wall 
in foreground 
 
4. Based on what you have observed above, list three things about nature or 
culture you might infer from this photograph. 
  
1 2 3 
Modern Artwork in a city 
setting 
Historical exhibit to display the 
nation's past 
Bicycles, a popular mode of 
transportation 
 
5.  Now that you have returned to the United States, what questions does this 
photograph raise in your mind? 
 
Who did the graffiti artwork? What does it mean to them? Why was this alleyway hidden from 
view? 
 
6. How could you find answers to your questions? 
 






































































GCAA-YA Report Definitions 
 
Self-Aware:  Having a balanced and honest view of one’s own personality, and often an 
ability to interact with others frankly and confidently, recognizing how one fits into one’s 
own society.  (Adapted from Encarta) 
 
Willing to Take Risks:  Inclined to make mistakes, advocate unconventional or 
unpopular positions, or tackle extremely challenging problems without obvious solutions, 
such that one's personal growth, integrity, or accomplishments are enhanced.  (Adapted 
from North Central Regional Educational Library/Learning Point Associates) 
 
Open-Minded:  Free from prejudice and receptive to new ideas (Encarta).  Being 
critically receptive to alternative possibilities, being willing to think again despite having 
formed an opinion, and sincerely trying to avoid those conditions and offset those factors 
which constrain and distort our reflections (William Hare, 2008) 
 
Perceptive and Respectful of Diversity:  Showing insight, understanding, and 
thoughtfulness with regards to all of the ways in which people differ, including innate 
characteristics (such as age, race, gender, ethnicity, mental and physical abilities, and 
sexual orientation) and acquired characteristics (such as education, income, religion, 
work experience, language skills, geographic location, and family status).  (Adapted from 
U.S. Government, Office of Diversity and Inclusion, Human Resources) 
 
Globally Aware: Refers both to the "shrinking" of the world and the increased 
consciousness of the world as a whole. It is a term used to describe the changes in 
societies and the world economy that are the result of cross-border trade, investment, and 
cultural exchange, as well as the understanding of the world’s geography. The current or 
recently-past epoch of globalization has been dominated by the nation-state, national 
economies, and national cultural identities. The new form of globalization is an 
interconnected world and global mass culture, often referred to as a "global village.”  
(William Hunter, 2007) 
 
Knowledgeable about World History: Familiarity or understanding, gained through 
experience or study, of the past events of a period in time or in the life or development of 
a people, an institution, or a place. (Adapted from Encarta) 
 
Interculturally Competent:  “The ability to communicate effectively and appropriately 
in intercultural situations based on one’s intercultural knowledge, skills and attitudes.” 
“The capacity to change one's knowledge, attitudes, and behaviors so as to be open and 
flexible to other cultures, has become a critical issue for individuals to survive in the 
globalized society of the 21st century.”  (Darla Deardorff, 2004) 
 
Effective Across Cultures:  The ability to collaborate and work effectively within and 





















































Study Abroad & Global Learning 
Symposium 
 
As WKU strives to become “a leading university with international reach,” the International 
Education Council (IEC) is tasked with “promoting and strengthening the international mission of the 
University. The IEC initiates, advocates, and oversees various efforts to help integrate internationalism 
throughout the institution and to deepen its impact for teaching and learning at WKU” (WKU IEC website 
http://www.wku.edu/iec). Per the IEC website, while engaged in pursuit of education at WKU, attendant 
student outcomes are the following: 
1. Students will demonstrate their capacity to apply knowledge and training to address relevant 
concerns in community or society. 
2. Students will demonstrate respect for diversity of people, ideas, and cultures.  
3. Students will demonstrate awareness of their opportunities as responsible citizens working and 
living in a global society.  
 
The hope is that Western graduates will come to understand the “relevance of their educations to the 
needs of society by engaging communities other than their own (WKU IEC website 
http://www.wku.edu/iec).”   
 
As the organizational goal of the IEC is to implement the internationalization of WKU’s curriculum 
and assist faculty, staff, and students in doing so, measuring such outcomes can often be difficult.  In an 
effort to measure the academic impact and gains of study abroad, WKU’s Office of Study Abroad and 
Global Learning proposes organizing a Study Abroad Symposium.  This will help the University gauge 




 The target population for the inaugural Study Abroad Symposium will be those WKU students 
who studied overseas while engaged in a credit-earning course beginning in the Summer Terms of 2009 
through the Winter Term 2009/10. The proposed date of the Spring Symposium is Thursday, April 29, 
2010.   
For those study abroad courses that were faculty-led, the respective professors should advise 
students of the opportunity to participate in the Study Abroad Symposium.  For those students who would 
like to participate, they should notify their study abroad faculty member, who will act as their Symposium 
Sponsor and Advisor.  For those students who utilized a consortia or 3rd party provider to engage in a study 
abroad course(s), the Study Abroad Advisor will provide the notification of the opportunity to participate to 
those students and will act as Symposium Sponsor and Advisor to any student interested in participating in 
the symposium. 
 Individual students or teams will complete the WKU Symposium Proposal Form in order to 
participate in the event.  Students must get their proposal signed off by their Symposium Sponsor/Advisor, 
in addition to the Department Head of their major.  The Symposium Sponsor/Advisor and Department 
Head should review thoroughly each proposal to ensure it meets the criteria put forth by the Proposal Form 
and that it will benefit the academic committee as a presentation in the Study Abroad Symposium. 
 After the WKU Symposium Proposal Form has been signed off by both the Symposium 
Sponsor/Advisor and the Department Head, the student should return the completed form to their 
Symposium Sponsor/Advisor.  The deadline for student submission of completed proposal forms to the 
Symposium Sponsor/Advisor is Friday, March 19, 2010.  The Symposium Sponsor/Advisor should ensure 
both signatures needed are present and will then forward on to the Director of SAGL all finalized WKU 
Symposium Approval Forms. 
 The Director of SAGL liaise all completed proposals to the chair of the International Education 
Council.  The IEC will have two weeks to review all proposals.  Each proposal should be read and 
approved by at least two IEC members prior to selection for the symposium.  Around April 08, 2010, the 





selected proposals to represent as many colleges as possible.   After approval by the IEC, the selected 
Symposium Proposals will be forwarded from the Chair of the IEC back to the Director of SAGL. 
 
 The Director of SAGL will send out a formal notification to the students and their Symposium 
Advisor/Sponsor that their individual proposal was accepted by the IEC and invite them to present at the 
Spring Symposium on Thursday, April 29, 2010.  Students should immediately notify the Director of 
SAGL if they will not be able to attend.  The Office of Study Abroad and Global Learning will design a 
Symposium Program for distribution on the day of the Symposium, which will include, but not limited to:  
all accepted proposals, the schedule of events, and members of the IEC and SAGL office. 
The Office of SAGL should aim to have the program back from the printer by April 15,  
2010 in case any errors need to be corrected. 
 
The Spring Symposium 
 
 The following schedule is proposed for the day of the WKU Spring Study Abroad Symposium on 
29 April 2009 (times can be adjusted to accommodate an evening symposium if needed): 
 
9 AM:   Opening remarks to be made by the University President, the Director of SAGL, and the  
Chair of the IEC.  Opening remarks should last approximately 20 minutes in total.   
 
9:20 - Noon:  Group will divide into two.  Each group will consist of 5 students who will present.  There 
will also be an observation panel consisting of 5 IEC College Liaisons and either the IEC chair or the  
Director of SAGL to act as moderators for one the symposium sessions.  Each student or team will  
present for 20 minutes, followed by an approximate 5 minute question/answer session.  Presentations  
should include, but is not limited to a power point presentation.  Students need to address the  
following during the course of their presentation: 
• Name, Grade Level, Major, College 
• Term, Location, and Duration of Study 
• Identify how the course applied to their major, even if the Study Abroad Course was 
taken as a general elective 
• Identify how being in the physical location helped them to learn more about the class in 
which they were taking 
• Identify how being in the physical location helped them to learn more about their major 
• Identify how being surrounded by the culture helped them to understand the course in 
which they were taking 
• Identify how being surrounded by the culture helped them to understand more about their 
major 
• Identify how a course taken on campus at WKU prepared them for their study abroad 
course or information obtained was applied while studying abroad 
Presentations should include student’s own photography in the power points to help demonstrate 
points.  The students should uphold university academic standards as they would in any academic paper 
and cite references where applicable in their presentations. 
 
Post – Symposium 
 
 In addition to having their proposals printed for inclusion in the WKU Spring Symposium 
Program, each student or team who successfully completes a presentation will be awarded a $250 
scholarship, split evenly among team members.  In the event that a student will graduate in the Spring of 
2010, a cash award will be made to the student or team.  Alternatively, if it is decided that no 
cash/scholarship award will be given, students can be asked to participate as part of their World Topper 
Follow-Up Project. 
  
The students’ names will also be forwarded to the Herald for print and posted on the SAGL 

























10. Study Abroad Symposium Call for Nominations 



































CALL FOR NOMINATIONS: WKU Spring 2010 Study Abroad Symposium 
Students who have engaged in academic work in a country other than their country of 
origin are eligible to present in the Study Abroad Symposium. The Symposium is open to 
WKU students who have studied abroad. Students must be nominated by their Study 
Abroad Faculty Member or the WKU Study Abroad Advisor who will work with the 
student on their presentation and abstract. 
The goal of the symposium is extract from students’ examples of how the role of 
international academic experiences enhances student learning. 
DATES and DEADLINES for Spring 2010: 
Friday, March 19  Deadline for student submission of finalized WKU Study Abroad 
Proposal Form  
Monday, March 22 – Wednesday, April 07   IEC review of proposals 
Thursday, April 08   IEC final selection of students to present at the Spring 
Symposium  
Friday, April 09 Director of Study Abroad and Global Learning to notify students of 
their selection for presentation 
Thursday, April 29 WKU Spring Study Abroad Symposium Day                                                                
Faculty Symposium Advisors/Sponsors: Please nominate students you judge eligible 
for participation by reaching out to those students who attended your student abroad 
course, and aiding them in completion of the WKU Spring Symposium Proposal Form.  
Submitting an abstract to you is the student’s obligation, although we ask that you work 
with students on preparing their abstracts. Abstracts should be substantive, explicit as to 
the content of the presentation and the location being discussed, and no longer than 300 
words. Please critique your nominees' abstracts before submission to the Director of 
Study Abroad and Global Learning. Abstracts will be printed in the symposium program. 
Your mentorship is assumed, valued, and publicly acknowledged. 
Students who submit proposals will be notified of their acceptance by the Director of 
Study Abroad and Global Learning.  Presenters are allowed twenty (20) minutes, 




































11. Study Abroad Symposium Student Proposal Form 




































The Office of Study Abroad and Global Learning and the International Education Committee (IEC) at 
WKU are pleased to formally request abstracts from WKU undergraduate and graduate students for 
presentation at the WKU Spring Study Abroad Symposium.  In order to submit, the student must have be 
enrolled during the 2009 - 2010 academic year, and studied abroad during the 2009 Summer Term, 2009 
Fall Semester, or 2009/10 Winter Term.  
 
Presentations for the symposium should address the following points: 
• Name, Grade Level, Major, College 
• Term, Location, and Duration of Study 
• Identify how the course applied to their major, even if the Study Abroad Course was 
taken as a general elective 
• Identify how being in the physical location helped them to learn more about the class in 
which they were taking 
• Identify how being in the physical location helped them to learn more about their major 
• Identify how being surrounded by the culture helped them to understand the course in 
which they were taking 
• Identify how being surrounded by the culture helped them to understand more about their 
major 
• Identify how a course taken on campus at WKU prepared them for their study abroad 
course or information obtained was applied while studying abroad 
 
Questions may be directed to the Director of Study Abroad and Global Learning, Jerry Barnaby or your 
Study Abroad Staff member. The heading for the abstract should include the title, author, academic 
college and department.  Abstracts should be typed or printed entirely within the box below, using 





















Please type or print only within the boundaries of the box. 
 
WKU Study Abroad Symposium Proposal Form 
2010 Student Study Abroad Symposium 
Thursday, April 29, 2010 






Principal Student Author (Main Contact for Symposium): ___________________________     
 
Principal Student College:  ___________________________________   
 
Principal Student Department: ______________________________ 
 
Principal Student Email: __________________________________                     
 
                   Check one: 
Principal  Student Campus Phone:_______________            Undergraduate      Graduate  
 
Principal  Student Home Town Newspaper: ___________________________________ 
 
Principal  Student Home Town Television News Station:  ___________________________ 
 
 
If applicable (Co- Student Presenter must have been in same study abroad course as Principal 
Student): 
 
 Presenting Co-Student Author: ___________________________________     
 
 Co-Student College:  ___________________________________   
 
 Co-Student Department: __________________________          Check one: 
         
       Undergraduate      Graduate  
 
 Co-Student Home Town Newspaper: ___________________________________ 
 
 Co-Student Home Town Television News Station:  ___________________________ 
 
 
Symposium Study Abroad Staff and Department: ___________________________________________ 
 
Symposium Study Abroad Staff E-Mail: _____________________________________________ 
 
Symposium Study Abroad Staff Campus Phone: ___________________________________   
 
 




Abstract Review:  _________________________  Symposium Study Abroad Staff Signature 
 
        _________________________  Principal Student’s Department Head Signature 
 
IEC Review:  1st Review _________________________   Recommended      Not Recommended  
Only 


























12. WKU Study Abroad Symposium Program Draft  



































































O ffice of Study A broad &  G lobal L earning 
in collaboration with the 
International E ducation Council 
presents the 
29 A pril 2010 
Institute for C itizenship and Social R esponsibility   



























Erin Greunke, WKU Faculty-Led Study Abroad (Dr. David Keeling), Tanzania 2006 
  
The benefits of study abroad are as numerous and varied as the students who engage in the courses.  The 
purpose of the Study Abroad Symposium is to afford students the opportunity to reflect on a higher level, 
and in a public forum, their experience and academic gains from participating in a study abroad program. 
The 2010 Study Abroad Symposium was created in response to a passion for the advocacy of study abroad 
by graduate student, Erin Greunke (Geoscience, Ogden College of Science & Engineering).  The 
Symposium was developed as a supplement to thesis research and in partial fulfillment of the Leadership 
Certificate. 
 
The Study Abroad Symposium was made possible through the support of Jerry Barnaby and the Office of 
Study Abroad and Global Learning. 
 
Special thanks to President Gary Ransdell, Dr. Barbara Burch, the International Education Council, and 
the Institute for Citizenship and Social Responsibility.  
 






























OPENING REMARKS - 1:00 PM 
Dr. Gary Ransdell, WKU President 
Dr. Barbara Burch, Vice President for Academic Affairs 
Mr. Jerry Barnaby, Director of Study Abroad and Global Learning 
STUDENT PRESENTATIONS 
Presentation 1 - Moderators: Dr. Roger Murphy and Dr. Laura McGee 
1:20 PM Jordan Norris and Molly Callico 
  "Belize as a Classroom" 
Presentation 2 - Moderators: Dr. Amy Eckhardt and Dr. Ron Ramsing 
1:50 PM Aric Johnson 
  "Partners in Caring: A Medical Service-Learning Opportunity for  
  WKU Undergraduates in Kenya" 
Presentation 3 - Moderators: Dr. Cecile Garmon and Dr. William Pfohl 
2:20 PM Heather Williams and Courtney Elder 
  "Geology of the Bahamas" 
Presentation 4 - Moderators: Dr. David Keeling and Dr. Haiwang Yuan 
2:50 PM Mendy Freeland and Jason Fraim 
  "A Global Perspective on a Globalizing World" 
Presentation 5 - Moderators: Dr. Dan Meyers and Dr. James Flynn 
3:20 PM Rachel Reetzke 
  "Experiences in China: A Continued Growth in Knowledge of the 
   Chinese Language and Culture" 
Presentation 6 - Moderators: Dr. Jean Nehm and Dr. David Coffey 
3:50 PM Kathryn Dillinger 
  "Study Abroad in Germany: Preparation for the Future" 
CLOSING REMARKS AND PRESENTATION- 4:20 PM 




Jordan Norris                  
(with Molly Callico) 
Graduate Student, Public Health, College of Health & Human Services 
Symposium Sponsor: Dr. Ritchie Taylor 
 
Belize as a Classroom 
 
 During the week of January 7th – 14th 2010, Molly Callico and Jordan Norris participated in the Impact Belize program 
through the College of Health & Human Services.  This program took place in Gales Point, a rural, underserved community in Belize.  
Impact students provided medical, dental, and public health services to the community in an interdisciplinary, service-learning format.  
As Master of Public Health students, Molly and Jordan directed health education initiatives and served on the Leadership Team for the 
program.  Having participated in January 2009 as well, Molly and Jordan were well prepared to conduct public health research and to 
assume leadership roles within the program.  By immersing themselves in the Belizean culture, they saw first-hand the relevance and 
application of health behavior theory and were able to recognize the importance of tailoring interventions to fit the needs of a 
particular community.  Because Molly and Jordan had previously participated in the program, they were able to build upon the 
relationships they had made in the community, allowing them to successfully accomplish their research objectives.  As leaders in the 
program, Molly and Jordan participated in meetings WKU faculty, the Ministry of Health and community representatives.  They were 
able to develop a deeper, more meaningful understanding of public health and its relationship to politics, economics, and international 
affairs.  Their experiences in Belize have enriched their education and have helped shape their personal and career goals.   
 
 
Aric Johnson     
Undergraduate, Biology, Ogden College of Science & Engineering 
Symposium Sponsor: Dr. Nancy Rice 
 
Partners in Caring: A Medical Service-Learning Opportunity for WKU Undergraduates in Kenya 
 
 Through an international service learning course targeted at stimulating global awareness, pre-medical students from WKU assisted 
three Bowling Green physicians providing care to villagers in the impoverished area of Kasigau, Kenya.  Currently, half of Kenya’s 
15 million population is comprised of the very poor, who are surviving on less than $1 a day with very limited access to health care.  
Students prepared for the trip through an intensive, semester long , seminar course which focused on Kenyan culture, history, and 
geography; epidemiology of prevalent and tropical disease;  and the structure of the Kenyan healthcare system.  Students also learned 
basic, medical triage skills to be applied during the two-week field course in January 2010.  During the course students participated in 
a seven day clinic in which they, along with the U.S. Physicians and local Kenyan healthcare practitioners, attended over 1000 patients 
in the villages of Rukanga, Bhuguta, and Makwasinyi.  In addition to direct healthcare administration, students also conducted a 
physical therapy workshop for the Kasigau residents in order to relieve and/or prevent chronic back pain, a common medical 
complaint resulting from a physically taxing lifestyle.  In conclusion, the Partners in Caring program is a unique opportunity for WKU 
pre-medical students to gain hands-on international medical experience at the undergraduate level while simultaneously developing an 
awareness of global healthcare disparity and fostering a sense of social responsibility for all people.  
 
 
Heather Williams                  
(with Courtney Elder) 
Undergraduate, Geography & Geology, Ogden College of Science & Engineering 
Symposium Sponsor: Dr. Fred Siewers 
 
Geology of the Bahamas 
 
 “The Geology of the Bahamas,” a 10-day field course, took place in January 2010 in the beautiful island of San Salvador, 
Bahamas.  The course not only introduced the geology of the island, but the biology, history, and culture as well.  During the day, we 
did intense field work, followed by lab or lectures in the evening.  We were able to experience firsthand the carbonate geology on the 
island including a variety of caves, epikarst, and blue holes.  Locally, we were able to study Mississippian aged limestone.  However, 
on San Salvador, limestone is currently being formed and is millions of years younger compared to Kentucky limestone. Working in 
the field in San Salvador provided context for petrogenic processes we are taught in class at WKU.  Also, we were able to experience 
the culture of the Bahamians and gain some insight into their lifestyle.  The challenges of life on a desert island, facing water and 
energy supply issues was something we never contemplated seriously until this class.  We’re thankful the residents graciously allowed 
us to study there.  The history of the island was also explored revealing archaeological remnants of Bahamian ancestors and others 
who left their mark on the island.  The ruins of old plantation houses are still partly standing today, giving us a glimpse into the 
historical culture and way of life.  Majors-level geology classes such as Field Techniques, Earth History, and Analytical Techniques, 
were significant in preparing us for this study abroad field course.  On San Salvador, we were able to utilize field techniques we have 









Mendy Freeland                  
(with Jason Fraim) 
Graduate Student, Business Administration, Gordon Ford College of Business 
Symposium Sponsor: Dr. Bob Hatfield 
 
A Global Perspective on a Globalizing World 
 
 Our courses, while taken in Canada, were vital to our graduate degree program.  Being our first semester, these courses 
provided the basis for our MBA education.  Learning while immersed in the culture of Atlantic Canada was not only far more exciting 
than being at home in Kentucky, but it was advantageous from a professional perspective. Being in the business field with the rapidly 
growing global economy that we are experiencing today, we felt that studying business strategies and practices in another country 
provided us with an immense, competitive advantage in the job market.  We were awarded the opportunity to take part in business 
tours which reflected the differing business culture of Canada.  Through immersing ourselves in the culture, we gained invaluable 
knowledge that benefited us professionally and personally.  We were exposed to new ways of doing business and gained a better 
appreciation for other cultures.  In Atlantic Canada, we were surrounded by people who spoke both English and French, and the 
dynamics of the culture were shaped by this unique aspect. We found these study abroad courses to be limitless in their benefits, and 
although the program is new, we would encourage anyone to participate.  Studying abroad means opening yourself up to new 
experiences and ways of thinking. While doing so, you receive so much more than classroom education.  WKU prepared us for this by 
providing all the pertinent information beforehand and also enabling us exposure to talk to previous students about their experiences in 
this program.  The unique aspect about this program is the students we were studying alongside in Canada would then turn around and 
join us in Kentucky.  Traveling together allowed us to feel more prepared and teach each other about one another’s culture at the same 
time.   
 
 
Rachel Reetzke                  
Undergraduate, Communication Disorders, College of Health & Human Services 
Symposium Sponsor: Dr. Amy Eckhardt 
 
Experiences in China: A Continued Growth in Knowledge of the Chinese Language and Culture 
 
 In Spring 2009, my university offered a six-week China Field Studies program.  Along with an intensive Chinese language 
study, I had the opportunity to complete three weeks of research and volunteer work at the Chengdu Autism Training Center.  This 
research contributed to my undergraduate research at WKU. I fell in love with the Chinese children, who were fascinated to have a 
foreigner join in on their daily routine.  The instructors of the center were very eager to learn about American methods of therapy and 
research.  But, despite the fact that I was concurrently studying Chinese, the language barrier made communication almost impossible.  
By the end of the trip, I realized that in order for me to be an effective advocate and researcher in China, I would have to continue 
studying the language intensively.  Upon returning to the states, I enrolled in the new Chinese Flagship Program at WKU. During the 
Chinese Flagship Winter practicum, I was able to further develop my language skills.  Myself and other students had the ability to 
navigate and explore the cities of Tianjin and Beijing on our own.  One really neat way I was able to able to utilize my new language 
skills was to plan a Peking Opera outing for President Ransdell.  The Winter language practicum was a great transition into this 
semester of studying Chinese intensively and is very beneficial to my future academic plans.  The combination of continued language 
skills and knowledge of China, paired with the network of individuals that continues to grow, will further contribute to my future 
academic goal of obtaining a PhD in Speech and Hearing science and working as a teacher , researcher, and advocate in the area of 
autism spectrum disorder with a focus on international and comparative work. 
________________________________________________ 
 
Kathryn Dillinger               
Graduate Student, History, Potter College of Arts & Letters 
Symposium Sponsor: Dr. Laura McGee 
Study Abroad in Germany: Preparation for the Future 
 
 Upon deciding to pursue a Masters Degree in History from WKU, I learned that I was required to pass a language 
proficiency test to complete my degree.  I chose German as my research language and began German 101 with Dr. McGee Fall 2008.  
I needed to reach a high level of proficiency in a short period of time.  Dr. McGee accepted me into her May Term Study Abroad 
Program in Germany and helped me to organize an extended stay taking intensive German at a language institute. The program design 
provided a gentle entry into German culture, training in the use of public transit and increasing independence with regard to individual 
mobility.  A two week stay with a host family helped improve my communication skills and awareness of German culture.  We took 
“City Walks” that trained me to be a more careful observer and helped me to make intercultural comparisons.  The course design 
encouraged critical inquiry, including an individual, professional interest project.   This helped me to step outside my language 
comfort zone and use my communication skills to do research.  The following fall, I advanced beyond Intermediate German to 
German 330 and I am currently taken German 430.  For my History Master’s thesis, I have recently translated six documents from 17th 
century German to English.  Without being exposed to German in its native environment, I would not have been able to advance at the 
rate I did to achieve my academic goals.  I was selected as the Program Assistant for the 2010 May Term in Germany.  Some of my 
duties for this position are budgeting, flight and hostel bookings, and organizing activities for new participants to experience.  These 






























 For purposes of reflection on the responses to the Evaluation Survey, all 
respondents will be categorized collectively as the IEC or IEC members.  10 of the 15 
IEC members replied to the survey, completing at least questions 1 – 7, with 9 
respondents completing the entire survey, questions 1 – 12. 
 
 
Question 1 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 Question 1 was a matrix of 4 questions in which IEC members were asked to rate 
their satisfaction on a scale of “Very Satisfied” to “Very Dissatisfied.”  Question 1 
revealed that overall the majority of IEC members were Very Satisfied with my initial 
symposium proposal and the idea of the event.  The majority of the IEC were Very 
Satisfied or Satisfied with the proposed abstract review process and the proposed role of 
the IEC in the review; however, 20% (or 2 respondents) indicated that they were 
Dissatisfied in this area.  The IEC were Satisfied with the communication between SAGL 




Question 1 also revealed that the majority of IEC members were Very Satisfied with the 
quality of abstracts submitted for the symposium by the student participants. 
Feedback for Question 1 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 The IEC had the opportunity to provide written feedback or suggestion regarding 
the initial proposal or the symposium’s review process.  The overall constructive 
criticisms of the symposium revolved around earlier planning with the IEC – this way 
more students might have a chance to get involved and so that financial commitments can 
be better addressed.  Due to the nature of the symposium being part of my Leadership 
Practicum, advanced notice was not possible, but hopefully, having gone through the 
process once, the IEC and SAGL can get more of a head start in preparations if the 
symposium is done again next academic year. 
 





 Question 2 was a matrix of 4 questions in which IEC members were asked to rate 
their satisfaction on a scale of “Very Satisfied” to “Very Dissatisfied.”  Overall, the IEC 
was Satisfied with the facilities and location utilized for the symposium, and Very 
Satisfied with the symposium’s paper program.   
 
Feedback for Question 2 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 
 The constructive criticism offered by the IEC regarding the facilities or materials 
utilized for the symposium possibly holding the symposium in a bigger location and 
beefing up the program with more pictures and short biographies of the presenters.  I 
would further this idea by adding that the student presenters could possibly provide a 
picture from their study abroad course to include in the program. 
 





 IEC members revealed that they were Very Satisfied with the student presenters 
and their presentations, and that most of the respondents stayed to watch all six of the 
presentations given on the day of the symposium.   
Question 4 of the 2010 Study Abroad Symposium Evaluation Survey 
 
Additionally, 9 of the 10 IEC respondents felt that the time allotted for the presentations 
was “Just About Right” and 1 felt it was “Too Short.” 
Question 6 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 Question 6 was a matrix of 4 statements in which IEC members were asked to 
rate their level of agreement on a scale of “Strongly Agree” to “Strongly Disagree.”  The 
IEC Strongly Agreed that the student presentations had content that was appropriate, 
informative, and addressed the presentation guidelines that were given to them with their 




organized, and 90% (or 9 respondents) Strongly Agreed that the symposium was 
successful. 
 
Feedback for Question 6 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 The constructive criticism regarding student presentations requirements from the 
IEC revealed that presentations were a good length but overall the symposium was a bit 
long.  This led to some students having more of an audience than others and there were 
people coming in and out frequently. Also, the role of the moderator was unclear and the 
changes in the presentation schedule prevented some symposium sponsors from missing 
their sponsored student’s presentation.  In the original conception of the symposium, 
depending on the number of presentations that would occur, the idea was to have 
presentations done in at least two different rooms.  Therefore, the role of the moderator 
would be to introduce the presenters and call for questions after each presentation.  If this 
is done in the future, perhaps a maximum of three presentations in a room, this could cut 
back on overall time, while still allowing each student the same amount of time for their 
presentations.  Everyone could meet in one room at the beginning for opening remarks, 
part to separate rooms, and then return to the same room again for closing remarks and 
awards.  As for the changing of the schedule of presentations, it was done based on 
student class schedules as some had times that they could not present. In this case, it was 




the schedules of all could be taken into account.  I would note, though, that the date and 
timeframe of the symposium was set well in advance of the day. 
 
Question 7 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 Question 7 revealed that 100% (or 10 of 10) of IEC respondents would encourage 
students to submit abstracts and participate in the symposium based on what they 
witnessed during the 2010 Study Abroad Symposium. 
 
Question 8 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 For Question 8 of the Symposium Evaluation Survey, the IEC members were 




symposium.  For the most part, the IEC commented on the quality of the student 
presentations, identifying that students were energetic, organized, and able to 
demonstrate the academic impact of study abroad. One member even commented that he 
or she liked the opportunity the symposium gave students to demonstrate what they 
gained, which was a primary purpose of organizing the symposium in the first place. 
 
Question 9 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 Question 9 asked IEC members to identify what they liked least about the 
symposium.  The IEC identified that they would like more people to attend and that more 
promotion could be done to raise awareness of the event for other WKU faculty 
members.  Scheduling, time conflicts, and overall length were also items cited as least 
liked aspects of the symposium.  Better chairs and better food might also help address the 










Question 10 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 All of the IEC members who responded to the evaluation and completed every 
question (9 of 9), indicated that they felt the Study Abroad Symposium should be held 
again next year with similar IEC involvement. 
 
Feedback for Question 10 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 Feedback and suggestions regarding IEC involvement in the symposium process 
revealed that IEC members propose linking the symposium with the Spring Research 
Conference held at the Knicely Center, clearing finances in advance, or possibly giving 
small tokens to presenters and a prize for presentations.  An IEC member also took the 
opportunity to suggest taping the presentations for Podcasts. 
 





 I was pleasantly surprised to see that compared to other events of this type 100% 
of IEC respondents (or 9 of 9) indicated that the 2010 Study Abroad Symposium was 
Above Average compared to other events they have attended of this type.  That is a 
testament to Jerry Barnaby and SAGL for helping me to pull together the actual 
symposium details for execution on the day of the event. 
 
Question 12 of the 2010 Study Abroad Symposium Evaluation Survey 
 
 As a final question, the IEC members could add any additional comments or way 
they thought that the symposium could be improved.  A comment of particular note for 
me was that one of the IEC members reflected on how the student’s presentation affected 
him or her as an advisor figure to the student.  This allows me to make some 
presumptions about how the Study Abroad Symposium can affect students, faculty, and 



























































 The Open Doors 2009 data reports on enrollments in the academic year 2008/09 
for international students and on the year 2007/08 for U.S. students who studied abroad 
based on a comprehensive survey of approximately 3,000 accredited U.S higher 
education institutions of all types and sizes, regarding international students and U.S. 
students studying abroad at all levels of study (IIE 2009a).  According to the IIE Table 
below, which illustrates the top 25 “sending countries” (the countries where international 
students originate from or their home country) to the U.S., 7 of the top 10 places of origin 
are located in Asia.  India remained the leading place of origin for the eighth consecutive 
year, increasing by 9% to 103,260 (IIE 2009a). 
Top 25 Places of Origin of International Students, 2007/08 & 2008/09  
    2008/09 % 
Rank Place of Origin 2007/08 2008/09 % of Total Change  
 WORLD TOTAL 623,805 671,616 100.0 7.7 
1 India 94,563 103,260 15.4 9.2 
2 China 81,127 98,235 14.6 21.1 
3 South Korea 69,124 75,065 11.2 8.6 
4 Canada 29,051 29,697 4.4 2.2 
5 Japan 33,974 29,264 4.4 -13.9 
6 Taiwan 29,001 28,065 4.2 -3.2 
7 Mexico 14,837 14,850 2.2 0.1 
8 Turkey 12,030 13,263 2.0 10.2 
9 Vietnam 8,769 12,823 1.9 46.2 
10 Saudi Arabia 9,873 12,661 1.9 28.2 
11 Nepal 8,936 11,581 1.7 29.6 
12 Germany 8,907 9,679 1.4 8.7 
13 Brazil 7,578 8,767 1.3 15.7 
14 Thailand 9,004 8,736 1.3 -3.0 
15 United Kingdom 8,367 8,701 1.3 4.0 
16 Hong Kong 8,286 8,329 1.2 0.5 
17 Indonesia 7,692 7,509 1.1 -2.4 
18 France 7,050 7,421 1.1 5.3 
19 Colombia 6,662 7,013 1.0 5.3 
20 Nigeria 6,222 6,256 0.9 0.5 
21 Malaysia 5,428 5,942 0.9 9.5 
22 Kenya 5,838 5,877 0.9 0.7 
23 Pakistan 5,345 5,298 0.8 -0.9 
24 Russia 4,906 4,908 0.7 0.0 
25 Venezuela 4,446 4,678 0.7 5.2 




 When honing in on the state level, the national trend of Asian countries sending 
students to the U.S. is echoed in Kentucky’s state-wide enrollment where 7 of the top 10 
originate from Asia as seen in the table below “Top Places of Origin by U.S. State, 
2008/09” (IIE 2009a).  In Kentucky, students from Nepal, Thailand, and Kenya made the 
top 10 list, whereas on the national level Nepal was the 11th highest sending country, 
Thailand was 14th and Kenya was ranked 22nd. Also, India, China, and South Korea 
remain the top three sending countries that are in Asia to Kentucky. 
 
Top Places of Origin by U.S. State, 2008/09  
State Rank Place of Origin % of Total 
Kentucky 1 India 20.3 
 2 China 17.4 
 3 South Korea 8.0 
 4 Canada 3.7 
 5 Taiwan 3.0 
 6 Japan 3.0 
 7 Nepal 2.7 
 8 Saudi Arabia 2.7 
 9 Kenya 1.7 
 10 Thailand 1.6 
Source (IIE 2009a) 
 
 According to secondary data collected from the Office of International Student 
and Scholar Services (ISSS), 529 international students were enrolled in the Fall 
Semester of 2009 at WKU and 483 were enrolled for the Spring of 2010.  As this is 
secondary data, limited information was available and limited analysis can be done on 
this population using this data source, as is often the case with data collected by others 
for purposes other than the researcher’s (White 2003); however, the geo-demographic 




were most likely not included in the figures.  It is unknown to the researcher how many 
of the 529 students from the Fall Semester carried over into the 483 students counted in 
the Spring, thus the two semesters can only be analyzed separately, and not combined to 
together. The IIE Open Door Report for 2009 reflects information obtained from the 
previous academic year (2008/09); therefore, an exact comparison for the 2009/10 
academic year cannot be made against WKU’s numbers until the Open Door report for 
2010 is release. So, in comparing the national and state level data collected from 2008/09 
and the top 10 sending countries to WKU in 2009/10, the majority were from a country in 
Asia. 
Top Places of Origin for International Students at WKU, Fall 2009  
Rank Place of Origin Total # of Students 
1 India 137 
2 China 119 
3 Saudi Arabia 76 
4 Vietnam 38 
5 Korea, Republic Of 31 
6 Taiwan (Republic Of China) 26 
7 Canada 13 
8 Kenya 11 
9 Turkey 9 
10 Nigeria 7 
Source (WKU ISSS 2010) 
Top Places of Origin for International Students at WKU, Spring 2010  
Rank Place of Origin Total # of Students 
1 India 145 
2 China 95 
3 Saudi Arabia 71 
4 Vietnam 36 
5 Taiwan (Republic Of China) 22 
6 Korea, Republic Of 16 
7 Canada 12 
8 Kenya 12 
9 Nigeria 8 
10 Turkey 7 




 Overall, the top 10 sending countries to WKU for the academic year 2009/10 
remained the same according to the data forwarded by ISSS; although, the exact ranking 
varied slightly from the Fall semester to the Spring.  India and China remained the top 
two sending countries both semesters, which also reflected trends on the Kentucky state 
and U.S. national levels from 2008/09.  On the national level, Japan and Mexico are 
among the top 10 places of origin for international students in the U.S., which is not the 
case at WKU for 2009/10; instead, Kenya and Nigeria are among the top 10 sending 
countries to the university. When compared to the numbers on the Kentucky state level, 
WKU had more students come from Nigeria, Turkey, and Vietnam, and the state overall 
ranked Japan, Nepal, and Thailand as three of the top 10 countries of origin.  According 
to the IIE Open Doors Report 2009, WKU ranked second in the state of Kentucky  next 
to the University of Kentucky for the most international students on campus for the 
academic year 2008/09 (See Table “Institutions with the Highest Number of Foreign 
Students, Kentucky”).  In addition, Kentucky ranked 33rd in the nation (include all 50 
U.S. states in addition to Washington, D.C.) for the number of international students 
attending university in the state at 4,760, which was stated to be a 5.8% decrease from the 
Open Doors Report 2008 (IIE 2009a). 
 







University of Kentucky Lexington 1,378 
Western Kentucky University Bowling Green 690 
University of Louisville Louisville 633 
Murray State University Murray 569 
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